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resources to help all students succeed.
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Compelling Content

Engage students with a balance of informational texts and literature.
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Systematic Language and
Comprehension Development

Build language proficiency and comprehension skills with

scaffolded instruction.

Songs and chants
introduce language
functions

Foundational skills instruction is
integrated into unit themes

Language Development

You Made a Difference!

® Langunge: Ghve lnformation
bl Listen and sing. -

]

A Better Place

When | came to schoal,
| wars alaneand new,
| felt anelyand scared,
but then | met you,

EXPRESS YOURSELF B GWVE INFORMATION

Imagine you are the boy in the song, Give informatien about your first day at
school, Use these sentences, but make the verb tell about the past,

Ecnaine 1 1 Game to my e school.
LT gm0 oy ew sclion], A Tan eurdona abionl my clhssnes,
2,1 [l wanmie] and nervons, & The students ane rlendlly,

3,1 et oy ew desicher AT e 3w [T,

7. Work with a partner, Talk about someone who made a difference your
first day at school, Use some of the past tense verbs that you learned.
exnnrne 7, 1 met Sokha, She made me feel happy at my new school,

38 U2 Mebe 8 Dilamnca)

‘b}l spoke‘tn me L

witha smile an your face, Some verlss have Tvegular
past kense faoms,

You made my world R

abetter place. am was
ang W
come camg
feal felt
meet mat
speak spoke

made

»How Do Kids Help?

B Vocabulary: Blrection Words
B Langunge: Glve Directions

Laia poshes Mis, Adans
aroumd the pol.

L auwd Me Robweris wadle
into the room.

Shaliliir goes
up the hudder

dawred ] Dils granaiaiheer
witlle dlewn thar ramp,

-

v awnd Tl granddidwer go
aeross the bridge.

[ ORAL LANGUAGE PRACTICE B (0 DRECTIONG
Work with a partner, Give directions to get:
L Traan e oz Dol Lo thee eoieh
2 Tromn e prlan to 4w Dofalgse
A Trom e felevision to e Teneh
A Tromn Aaes b porsd Lo e e talihs
B Tromn e cand tabke to e beney

[~ WRITTEN PRACTICE f -

to the other, Then help your partoer follow the directions,

Go inte the reom, You are in the band reem!

Examng 1.

fi, Choose two places in your school, Write directions from one place

examons B, Start in our classroom, G into the halkway. Turn right. Go down the stairs
Walk asress the hallway te the first door, Open the dosr,

G areiend the fish pond,
Goup the amp Go into the
reom, Thare & the couch!
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Student Book

How TO GIVE INFORMATION
1. Tell mo whom you met.
ELAMPLE | med Menica,

2. Toll how you felt and whatyou did.
erampLr L el more eorfertable,
She mak me smie,

SR

—

It!
'L?ubout a friand, Use past Lense vorbe.
wad

Oral and
written practice
builds fluency

Academic Language Frames
support beginners




Foundational Language Skills

Clear presentation of
Visuals, labels, and foundational grammar
student-friendly definitions concepts
Language Development
Use Your Rights to Change the World Some People Who Led America
B Vocabulary: Clvil Rights P Irregulsr Past Tense Verba
® Language: Express Wants and Feellngs
;l'l'hm wverhs have lmegulur_ past tense forms,
Present | Pmt | Example
think | theught | Susan B. Anthony and Elizabeth Cady Stanten

| thoughtvromen should have the right 1o vote,

ad | ted T_uqethet they led 2 movement to get mere rights
| for women.

g% | want | They went to eities around the country

give | gme | ey gavespeechis to y 1o change the law. |

speak | spoke | They spoke at many mestings.

see saw | Many people saw them. In 1920, Congress passed
| alaw that gave women the right to vate |

W can protest something
wee oot Tk,

BUILD SENTENCES
| B Read each sentence, Change the underlined ver to tell about the past,
tha Wniamol -HALLm Say the new sentence to a partner,
| § examine 1,00 1965, César Chiver ked 2 protast to gt better treatment for farmworkers,
Wi e prind onee Kles i s newspapaer When we vole inan election,
ar pubilish eene e e e Tnternie, wit el e e,

ORAL LANGUAGE PRACTICE B EXPRESS WANTS AMD FEELNGS
L3, Who's talking? /0

Listen, Point to the correct plcture,

Talk to a partner about what each person wants and feels,

f_ Lo LS, Colmar Chalves Jeads aprolesi o A Martin Luthaer Kingg, Jr, (hinke Alviean
WRITTEN PRACTICE {f He b e et ki s Anarieans sl have cgqual vighta.
A, What do you want to change at your school? How can you make those changes? 2, e goes o Funms Avonghant Caliform i B T gives vy speechies.
Work with your class to make a chart like this e speades o iy Tnewarloers. By 1970, A Tl s ol peophe a0 i A new
* TR EAOWETH IR 1 G et for Luw wats quissed] i L6 10 grlve all
ruarie 4, i Who Makes | What Stratagias e Farnwarleera, Americans egnal rights.
oLk | tha Dacision to Usa

Mg art ol g schosl board | 9o te scheol WRITE SENTENCES & -

for & . /

ke iakcna ':’_L;‘:;‘L’; s, 7,-10, Write 4 sentences to tell about a personwho  eussenie 7. He falt exdted to

A ——— et | i sl came to the United States for the first time, How did ba in 2 new place

that person feel?
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Student Book
© Check In

Agk these questions to cheek comprehension
and prompt the use of language and grammar
skills fram previous lessons.

1. Comprehensian: dentify Age-appropriate
Aske Which of these happened first—King i i
! attended the signing of the Civl thl?s Act, instructional texts model
or King was put in jail in Birmingham? (He i
o eyl Ian_guage functions that
| 2. Language: Give Information/Past build knOWIedge
Tense Verbs Ask: What did King do during
the struggle for civil rights?
®If students have trouble giving
Infarmation, point to a plcture such as
\ the ane on p. 12 and say: He marched
In prowests. Have students repeat, Then
provide these sentence starters: He e : | FeRRe AL
worked for . He spoke out . = // s o BT e e
¥ If students do not use the correct verb AR ke it bl
| form, write the headings Present and i "B

tha fgutiy,

Past, Add the correct verb form under
cach heading, Say the forms In unison
and then point to the past formas you
| agk students to restate the answer,

Langunge Development  Td3e

Text-dependent
guestions

Theme Book




Foundational Reading Skills

Build basic and advanced decoding and spelling skills
with explicit, systematic instruction.

Systematic instruction to teach, model, guide
practice, provide independent practice, and
support application for each skill
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Teacher's Edition

Consistent, research-based Alignment of
routines decoding and
spelling instruction
and practice

TEACKER'S SCRIPTS

Inside Phonics

-

front

back
Teacher Scripts Sound/Spelling Cards Word Builder

Facilitate the presentation Use clear photographic Use visual and
of phonics and images to introduce sounds interactive tools to teach
decoding skills with and their corresponding foundational skills.

the Word Builder. spellings.
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Foundational Reading Skills

Decodable passages in the student book Decodable texts are
and the Tear-Out/Fold-Up Books apply skills thematically paired and
to age-appropriate, connected texts progress in difficulty
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Comprehension Instruction

Use anchor texts to build comprehension.

Use accessible instructional selections to build skills

Language and Content

Listen and Read Along
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Instructional and
complex texts are
available online
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Student Book

Anchor texts for
comprehension instruction
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Fl'eq uent and Va ried Also available: eAssessment

Assessments R

Use multiple measures to assess reteaching
learning outcomes.

20

* Online tests

¢ |ndividualized

prescriptions

Assess & Place '

+ Measure phonics and decoding ability

- Determine reading level (Lexile®)
+ Place into the appropriate program level

Develop language and provide explicit and systematic instruction in:

+ Reading Fundamentals + Literary Analysis

+ Vocabulary + Listening and Speaking
+ Comprehension and Critical Thinking + Reading Strategies

- Grammar and Sentence Structure + Writing

l I v

_ Assess to Monitor Progress

+ Quick Checks and Selection Tests for timely information Reteaching
to target instruction prescriptions for
- Unit Tests to measure skills mastery and monitor progress tested skills

l 4 l

Use these measures to move students to the next program level
or to exit them from the program

- Summative Assessments demonstrate achievement at mid- and end-of-level
- Reading Lexile® Gains Test shows increase in reading level
- Reading Fluency Measures show increase in words read correct per minute
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TEACHING ROUTINES
& STRATEGIES

Teaching Routines & Strategies

To bring best practices into your classroom, use the following routines and

instructional strategies.

Vocabulary Routines

1 Make Words Your Own
Vocabulary Notebook
Vocabulary Study Cards.
Wordbench
Text Talk Read-Aloud
Word Sorts

Graphic Organizers
Discuss Author’s Word Choice
9 Games and Drama
10 Word Generation
11 Word Poems
12 Reteaching Key Vocabulary

0O~NOU s WON

Reading Routines

1 Introducing Sounds and Spellings
2 Vowel-First Blending

3 Reading Decodable Text

4 Additional Reading Routines
High Frequency Word Practice
Close Reading Routine
Structured Response
Structured and Guided Practice

Cooperative Learning Strategies

Routines for Oral Reading Fluency

PD33
PD34
PD35
PD36
PD37
PD38
PD39
PD40
PD41
PD43
PD44
PD45

PD46
PD48
PD48
PD50
PD51
PD52
PD54
PD55

PD56

PD58



Decades of research have confirmed the important role that vocabulary plays in reading
comprehension and in students’ overall academic success (Hiebert & Kamil, 2005). Immersing
students in rich and varied language experiences permits them to learn words through listening,
speaking, reading, and writing. In this new view of robust, explicit instruction, vocabulary is
introduced using a consistent, predictable routine (Beck et al., 2002). Follow these steps to help
students make words fully their own, so that vocabulary can be accessed at will in a variety of
situations.

1. Pronounce Guide students in correctly pronouncing the word (by syllables and as a whole).
Have students repeat the word after you multiple times; you may want to have ELLs repeat
syllable-by-syllable before building up to the whole word.

2. Rate Word Knowledge Have students use the rating scale provided on the student page
to show how well they know the word. Students can hold up one, two, or three fingers to
indicate word knowledge.

3. Explain Refer to the examples in the Student Book to provide a clear, student-friendly
explanation of the word’s meaning. Provide any synonyms and/or antonyms that students may
be familiar with. For example: The word opponent means the person or team who is against you.
A synonym is rival, and an antonym is teammate. Our opponents in next week’s basketball game are
the Cougars from Lake Middle School.

4. Study Examples Encourage students to think about how and why words are being used
in example sentences. Systematic use of tools such as word squares, definition maps, and
vocabulary study cards provides students with the opportunity to study words in various
contexts.

5. Encourage Elaboration Students elaborate word meanings by generating their own
examples and through practice. Choose from these techniques:

@ Role-play, drama, or pantomime
® Create a drawing or visual representation

® Generate more examples. Build a schema by creating a list of examples within a specific
category. For example: A mammal is a warm-blooded animal that feeds its young with milk.
Human beings are mammals. What other animals are mammals? (cat, dog, whale, elephant,
cow, etc.)

® Prompt a discussion by asking open-ended questions. For example, to elaborate on the
word standards, say: Talk about standards that you have chosen for yourself and your own life.

6. Assess Check student understanding through both informal, ongoing assessment and
summative evaluations. In all cases, assessments should go beyond simple memorization or
matching, requiring students to demonstrate a deeper level of thinking and understanding.
The following are examples of assessment types that require deep thinking:

® Students complete a sentence that requires giving an example or explaining the word.
For example: The workers struggledto ____ (lift the heavy boxes, move the large
sofa, etc.)

@ Students complete a sentence with the target word. For example: Because [ didn’t want to be
late to class, | took the _____________ of setting my clock ten minutes ahead. (precaution)

® Ask students to identify appropriate use in a sentence. For example: Which sentence makes
sense? It is an American tradition to celebrate July 4th with fireworks. OR It is an American
tradition to play soccer on Labor Day.

Vocabulary Routines PD33



°Vocapulary \
Vocabulary Notebook R°"ne?9 |

Materials Dedicated section of three-ring binder or spiral-bound notebook; print or online
student dictionary

1. Before explicitly teaching key words, have students conduct a self-assessment by completing a
Word Awareness Scale for each word. (After students work with the
word in multiple vocabulary routines, ask them to re-rate their word knowledge.)

2. Model how to record information for each key word, including a student-generated
example and a definition. Students can develop the information individually or with a
partner. Although students can consult a dictionary for help, discourage them from directly
copying definitions as this requires little thought or understanding.

3. In addition to the example and definition, encourage students to include other helpful
information. For example, a phonetic respelling may help them remember how to
pronounce the word. Sometimes, a synonym and antonym or a common prefix, root,
or suffix will help jog the students’ memory of the word's meaning. For some words, students
may draw a picture, diagram, or cartoon.

4. As extra support for English language learners, suggest they include a translation of each
key word and examples in English of multiple meanings for the word.

5. To foster word consciousness, encourage students to add to the notebook interesting
words that they come across in other sources: outside reading, conversations, the Internet,
music CDs, etc.

PD34 Teaching Routines




* Vocabulary—)
—Routineg—

Vocabulary Study Cards

Materials 3" x 5”index cards; thesaurus and pronunciation guide (optional)

Have students create a study card for each key word they wish to learn.

1. Demonstrate how to use the Frayer Model graphic organizer. Show students how to add the
information to the model by writing the word in the center, a student-generated definition and
characteristics of the word at the top, and an example and non-example in the two bottom
cells. Encourage students to draw on prior knowledge to come up with examples and non-
examples from their own life.

2. Turn the card over and model how to note additional information about the word’s
pronunciation, synonyms and antonyms, connotation, word relationships, and a sample sentence.

3. Introduce 4-Corner Vocabulary as another option for a study card. Demonstrate how to use
this method with a common word.

4. Suggest that students use these study cards as word sorts for periodic cumulative review and
to prepare for vocabulary tests by self testing and partner testing. As words are learned, cards
could be discarded or given to a partner or class set. Study cards could also be used as flip

books.
Frayer Model @
Definition Characteristics
never changing never changing
boring boring
> i

e————
_(monoionous J

A boring movie An exciting
where nothing movie with a
Pronunciation fmoenostUenug ever happens lot of action
Dynonyms unchanging, boring Example Non-Example
Antonyms changing, exciting
Connotation negative
Word Family monotony, monotone
Sentence The movie was 50 monotonous,
[ almost fell asleep.

4-Corner Vocabulary

Word Picture
N,
property
.
Word in Context Definition

My parents have

a piece of land

owned property

or real estate

for many years.
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* Vocabulary \

Wordbench PRotire [ -

Use a Wordbench to provide explicit instruction in spelling, morphemic analysis, word families,
and cognates.

1. Display these two questions in a prominent place in the classroom:
Do [ know any other words that look like this word? Are the meanings of the look-alike words related?

2. Use these questions to examine new vocabulary with students. Display a word and explain
that this is like a carpenter’s worlcbench, where you can take a word apart and put it bacl

together.

3. Have students pronounce the word and divide it into syllables. Then ask them to name
other words that look like it. List the words and invite students to underline and “spell out”
the letters that make up the common parts.

4. Next, focus on meaning by asking students what each familiar word means. Refer students
back to the passage where the new word appears. The more examples of its use that you can
provide, the better. Then ask: Does the meaning of the word you know relate in some way to this
new word? If so, how?

5. If the two words are related in meaning,
lead students in exploring the word

relationships. Discuss their common .
roots, affixF:es, and word origins. Then 2 : WordbenCh i :!
point out the differences between the SSSmemee oo s CI : f
words—spelling, pronunciation, affixes, ———Judicial e |
etc. T JH—AI—cml '____'7“:
6. Encourage students to add insights _'*—__——-—*-——-—_-.__.Hr!dgﬁ JUCIQYHEH‘I‘ ==
from the Wordbench to their —_— jusﬁce # -P |
Vocabulary Notebooks and —Justi g e |
Vocabulary Study Cards. Remind _’*—_———-——-——-—_____,_}ucl =law =y
them that they can draw on their e T = T
knowledge of)\:vord relationships and . Meam; —Tﬂ- ial= re!ﬂh“@ 1 K e 5 !!
cognates to figure out the meanings of : Ng: naving to C_I_Q__Wlfh laws and Coulr‘fs =

new words during reading. N -
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°Voca!)ulary \
Text Talk Read-Aloud Method "5 |

The Text-Tallke method (Beck, et al., 2002) teaches text-specific vocabulary after a story or
passage has been read aloud to students.

1. Read Aloud Write the target words on the board or a transparency. Read aloud the text
or excerpt; as you are reading, pause to provide a short explanation of each target word as
you reach it in the text, as well as any other words that may affect comprehension. Don't let
your explanations break the flow of your reading; you will be explaining the target words more
fully after reading the story or passage. If your target words were tradition, celebrate, purpose,
and freedom, you would do the following:

® For the target word tradition, pause and say: A tradition is a belief or way of doing things.

® For the target word celebrate, pause and say: To celebrate is to have a party or other special
activities to show that an event is important.

® For the target word purpose, pause and say: A purpose is a reason for something.

® For the target word freedom, pause and say: Freedom is the power to do, say, or be whatever
you want.

2. After Reading After reading the story or passage, explin the meanings of the target
words more fully. Use the Make Words Your Own routine (PD33), which includes these
steps: Pronounce, Explain, Study Examples, Encourage Elaboration, and Assess.

3. Bring the Target Words Together After you introduce the target words one at a
time, give students opportunities to use the words together.

® One Question Using all the target words, create one thoughtful question and ask students
to answer it. For example, if your target words were tradition, celebrate, purpose, and
freedom, you could ask: Which U.S. tradition has the purpose of celebrating people’s freedom?

® Questions: Two Choices Form a question that requires that students choose the best
target word between two options. For example, ask: If a group of people always wears the
color red to celebrate a holiday, is it a tradition or a purpose? (tradition)

® Questions: One Context Form a question for each of the target words, keeping all
questions within a single context. Ask students to answer the question set. For example,
if the single context is learning about Thai culture, you could ask: What tradition do Thai
farmers have after the January rice harvest? How do Thai families celebrate the New Year? What is
the purpose of the wai gesture? Why is freedom important to Thai people?

® Questions: Same Format Use a consistent format to form a question for each target
word. Encourage students to explain their answers. For example, ask: When you follow
a tradition, are you doing something original or something many people do? When you have a
celebration, are you excited or bored?

® Prompts Create a discussion prompt for each of the words. Be sure your prompts are
open-ended, and encourage students to answer creatively. For example, ask: How could you
and your classmates create new traditions? If you wanted to celebrate your friend’s birthday, what
would you do?

4. Extend Word Use Beyond the Classroom In order to develop a rich, deep, and
lasting understanding of new vocabulary, students require multiple exposures to target words
in more than one context. Encourage students to think about and use target words beyond
the classroom as often as they can.
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* Vocabulary \

Word Sorts Routine @ |

Materials 3" x 5" index cards or narrow paper strips

Students explore word relationships by sorting, or categorizing, words into groups.

1. Have students write a word on each card or paper strip. You can have students do a closed sort by
providing the categories of how the cards should be sorted. Choose closed sorts when progress monitoring
indicates that students need additional review, reinforcement, or practice with particular patterns.

When students need to apply spelling and structural analysis for more advanced vocabulary development,
use the following word sorts for work on spelling patterns:

® number of syllables
® common affixes =
® derived vs. non-derived forms

When students struggle with grammar

Part of Speech Sort

and syntax, use the following sorts:

Nouns

Verbs Adverbs

® Part of speech

abstract (n)

adhere (v) ethically (adv)

® Formal and informal

® Words with cognates (for English
learners)

_ dilemma (n) | advocate (v) | desolately (adv)

reinforce (v)

When students are learning to synthesize

deliberately (adv)

ideas or analyze word choice, use the

following sorts:
® Related meanings or concepts ~
® Multiple meanings

® Positive or negative connotations

Number of Hyllables Sort

When students grapple with science or social

studies concepts, use the following word sort:

® Subject areas

Another option is an open sort where you
provide students with a list of words only.

Then students work together to identify

the common patterns and attributes of the
words on their own. Open word sorts foster

creativity, support student independence,
motivate students, and foster word
consciousness.

When students have sorted the cards, ask

students to explain their sorts. Then have
them create a chart or web to record the word

relationships they discovered.

Finally, encourage students to sort the words again

using different categories and to once again record
the information in a graphic organizer.

List-Group-Label is a more sophisticated version

of a word sort.

® Students brainstorm words associated with a

topic.

2 3 4 5
ab-stract  ad-vo-cate  des-o-late-ly  de-lib-er-ate-ly
ad-here di-lem-ma

e-thi-cal
re-in-force
——-
— - List-Giroup-Label Sort
— Topic: War

general planes courage

soldier weapons uniform

plan fear 6Dy

People Tools Feelings Actions

general planes fear plan

soldier Weapons courage 5py
uniforms

® Students look at the word list and group words
into different categories.

® Then students label the categories.

When students are sorting words, supply a “parking lot” category for words that might not fit existing
groups. Additionally, allow students to assign one word to more than one category when appropriate.
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* Vocabulary \

Graphic Organizers Routine™ |

Materials Overhead projector; models of completed graphic organizers (optional)

Students can use graphic organizers to visually represent dimensions of word meanings and build
connections between groups of semantically connected words.

1.

-

Word Web A Word Web shows the meaning(s) and examples of
a key word. The key word is written in a central oval, with spokes
connecting it to its various meanings and examples. A word web is
ideal for the study of polysemous (multiple-meaning) words and their
synonyms.

Semantic Map In a Semantic Map, students group words related
to a predetermined concept. Semantic maps are adaptable to a number
of different topics and contexts. You may want to develop an initial
semantic map based on a preview of a reading selection and then revise
and expand it after students have finished reading the text.

Five Senses Web A Five Senses Web is a good way to make
a word memorable. Students write a word in the center oval.
Then they imagine the different sensory images the word conjures
up in their minds.

Matrix Grid A Matrix Grid is a good way to quickly compare things
in a category. Students write the category at the top of the first column.
Below it, they list examples of items in the category. Across the top they
list the attributes or key features of things in the category. Then they go
through each example, deciding whether or not it has each feature they
listed. A plus sign (+) indicates that it does; a minus sign (-) means that it
does not. When the grid is complete, students can see at a glance how
the items are similar and what makes each one unique.

Matrix Grid

frioe: [ e | A = e
Instouments H ‘Wood Body |[ Mefal Body |’ Birings H Pedals
piane + = + +
guitar + = + =
saxophone = * = -

Word Web

beliefs,
attitudes, and
behaviors shared by
a group

cutture (n)

culture (v)
also means o ?row

microordganisms, like in
a Petri dish

Semantic Map

Extreme Weather

thunderstorms ‘ tornadoes
dangerous destructive
clusters violent
warning severe
Five Senses Web
tastes like...

smells like...
rotfen eggs

oatmeal

feels like...

a wet coat

looks like... melancholy

a rainy day sounds like...

“blues” music
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* Vocabulary \

Discuss Author’s Word Choice FRoutine @ |

Structured discussions about authors’ word choices provide students opportunities to extend
their knowledge of known words, learn new words, and realize how specific words shape the
meanings of texts.

1. To introduce word choice discussions to your students, first select 2 or 3 words or phrases
from a passage that are especially effective in shaping meaning and tone, engaging feelings, or
triggering sensory images. These terms often have strong connotative or figurative meanings.

2. After students read the passage, use the eEdition to display a page containing the words
or phrases that you selected. Briefly describe word choice by saying: Authors choose words to
grab your attention and influence your thinking. These words suggest important ideas, positive or
negative feelings, and sensory images. [dentifying these words and talking about them adds to your
understanding of the word and of the text that you're reading.

3. Then model how to analyze an author’s choice of words. For instance, for *“Who Was Martin
Luther King, Jr" say:

Shirleyann Costigan writes: “Martin Luther King, Jr. was a great American.” She chose the word
great. This word tells me that he was a special person.

4. Display the page containing other words you identified, and have students chorally read
the sentences in which they appear. Then collaboratively discuss with your students the
author’s choices of the particular words or phrases. Use the following questions to generate
discussions about word choice:

® Why do you think the word(s) _____is/are important?
® How does/do the word(s) __ make you feel?
® What images does/do the word(s) ___________ create for you as a reader?

5. Have pairs or small groups of students identify 2 or 3 additional noteworthy words or phrases.
Then invite the pairs or groups to compare the words they identified. Display language frames
lilke those shown below to support English language learners.

Language Frames

Identify Words or Phrases

@ | think the word(s) — is/are imporfant because
® The word(d) — makes/make me feel
® Thewords — create images of
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* Vocabulary \

Games and Drama FRoutne Q) |

Games motivate students to be word conscious while actively manipulating and using language.
Drama activities allow students to explore word meanings through a total physical response.
Games are especially beneficial for English language learners since they create an authentic
context for social interaction and build listening and speaking skills; pantomime and charades
are ideal for students who have limited oral vocabularies. In addition to the time-honored

20 questions, classroom baseball, and Pictionary®, make the following games and drama
activities part of your daily vocabulary routines:

Stump the Expert Designate an expert. A stumper presents a definition and the expert
has 10 seconds to produce the term. If the expert responds accurately, the next stumper
offers a challenge. This continues until the expert is stumped, or until the expert answers a
set number of challenges and earns applause or a prize. The person who stumps the expert
becomes the next expert.

Around the World A student designated as the traveler moves from his or her seat and
stands by a student in the next seat. Give the traveler and the challenger a definition; whoever
correctly identifies the word first is the traveler and stands by the student in the next seat. A
traveler who continues responding first and returns to his or her seat has successfully gone
“Around the World."

Whatta" Ya’ Know Pose yes/no questions using two key vocabulary words. You or your
students can make up the questions. The responses can be written or stated orally, and one
hand can be raised for yes and two hands for no. For instance, the following questions might
be asked about words associated with volcanoes: Are volcanoes made of lava? Do igneous rocks
come from magma!

Rivet For this variation of the game Hangman, choose a key vocabulary word (such as
ecology). On the board, make a blank for each letter in the word: _ _ _ _ _ _ _ . Fill in the
blanks by writing one letter at a time: e c o _ _ _ _. Pause briefly after you write each letter

and encourage the class to guess the word. When someone identifies the correct word, have
that student come to the board and fill in the blanks with the remaining letters.

Vocabulary Concentration Write one key vocabulary word per index card. Write the
definition of each word on a separate card. Tape the cards, blank side showing, to the board,
placing word cards on one side and definition cards on the other. Call on a student to choose
one card from each side of the board, read the two cards aloud, and say whether the word
and definition match. If the definition matches the word, the student keeps the cards and tries
to make another match. If the word and definition do not match,

the student replaces the cards on the
board and another student has a turn.
Continue playing until all cards have
been matched.
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Games and Drama, continued 0N Q) |

7.

e —

You Made That Up! Each student uses a dictionary to find an unfamiliar word and
writes the word on an index card. On the card, the student also writes the real definition
of the word, He or she then makes up and writes two phony definitions. One student says
her or his word and reads all three definitions, in no particular order, and calls on another
student to tell which definition is correct. If that student makes the right choice, he or she
takes over. If the choice is wrong, any other student can raise a hand and volunteer the
correct answer.

Multiple Key Word Skit Groups can work together to create and act out a skit

with dialogue that includes at least five of the key words. Allow groups a few minutes of
preparation time to brainstorm ways that the words relate to each other. You may wish to
award points for the most original skit, the most humorous, or the most accurate use of the
words’ meanings.

Charades Students can play Charades to pantomime an action or emotion associated with
a key word or phrase.

® Write out words or phrases on index cards and place them in a stack.

® Arrange students in teams; one member of a team takes a card and acts out each word or
syllable of a word using only physical signals. His or her teammates must guess the word or
phrase being acted out.

® A time-keeper from the other team monitors the time, and the team with the lowest time
score after a full round wins.

Synonym Strings Have teams compete to form synonym strings. Arrange the class in
two teams and assign a starter word, such as talk, to each team. Teams then worl< to come
up with as many synonyms as they can, and act out the meaning of each one. For example,
for the starter word talk, students might come up with babble, blab, chat, drawl, intone, squeal,
yell, etc. Synonyms can be checked in a thesaurus or against a teacher-generated list. Building
synonym strings leads to distinguishing denotations/connotations and shades of meaning.

Picture It On the board, write several key vocabulary words. Arrange students in small
groups. Assign each group a place to work in the classroom, along with a sheet of chart
paper and a marker. Explain that group members are to work together to choose one
vocabulary word without announcing what that word is. Then they must decide how they
can show the word's meaning in a drawing. They must also choose only one member to
male the drawing. Call on a group and allow the drawer |15 to 30 seconds to complete the
picture. Have the other groups talk quietly about
the picture. When group members agree on the
word, they designate someone to raise a hand
and give the answer. The group that guesses the
word correctly gets | point. The drawer for that
group goes next, and so on. Continue until one
group has collected 3 points.
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Word Generation Routine 10

Materials Board, chart paper, or transparency; dictionary (optional)
Students explore how words are related by looking at word parts.

1. Write a root, prefix, or suffix in the center of the board or paper and circle it.
For example: im-.

2. Ask students to generate other words with that word part.

3. Draw lines from the center circle out and write the generated words at the end of the lines
forming a sun. For example: imperfect, impossible, imbalance, immature. Students can use
dictionaries to help them generate additional words that suit the word part.

4. Look at the generated words and see if students can get the meaning of the word part. Ask
them: YWhat do possible and perfect mean? How does the prefix im- change the meaning of the
words!? Define im-.

Note: Sometimes students say words that don’t fit the root or affix meaning. Example: imitate.
That’s okay. It’s a teachable moment. Remind students: English words come from many
different places. Certain letter combinations can give you clues about prefixes, suffixes,

or roots. Some words do not follow those rules.

Word Generation Diagram

immature ,
\T__ immeasurable

immaterial

imbalance

impossible

imperfect
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Word Poems Routine 79 |

Materials Board, chart paper or transparency

Using key vocabulary or other words from a selection in a less structured way provides
opportunities for students to expand their vocabulary skills. Poetry is a great way to

accomplish this.

1. Concrete poems Students draw a meaningful shape or object and write words along the
outline of the shape, so words look like the physical shape. Example: Student draws a volcano

and along the outline writes: lava, magma, cone, flow, and ash.

2. Diamante poems Diamante poems are 7 lines long.
Line 1: Students select or are assigned a key word.
Line 2: Two adjectives that describe line |
Line 3: Three action verbs that relate to line |
Line 4: Two nouns that relate to line |, and 2 nouns that relate to line 7
Line 5: Three action verbs that relate to line 7
Line 6: Two adjectives that describe line 7

Line 7: One noun that is the opposite of or contrasts with line |

3. Cinquain poems Cinquain poems have different patterns. Have students work together

to complete the pattern below with a vocabulary word.
Line 1: A noun

Line 2: Two adjectives

Line 3: Three -ing words

Line 4: A phrase

Line 5: Another word for the noun

Concrete Poem Diamante Poem

aSh Winter
év % Rainy, cold
m‘?‘} A Skiing, skating, sledding
<

S Mountains, wind, breeze, ocean
v >z Swimming, surfing, scuba diving

o 2 Sunny, hot
"'-rp Y

Summer
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Spaghetti
Messy, spicy
Slurping, sliding, falling
Between my plate and mouth

Delicious
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Reteaching Key Vocabulary Reutine 1) |

Reteaching Routine

Group students who did not master the unit vocabulary. Use the following routine to reteach
each word.

Find and Say the Word Point out the word in the Student Book. Say the word and have
students repeat it after you. Then have the students locate the word in the selection, repeat
the word after you, and read aloud the sentence in which the word appears.

Learn the Meaning Read aloud the definition of the word. Then elaborate by restating
the meaning using different words and giving additional examples.

For example, to reteach the word village you might say: A village is a place where people live. It
is smaller than a town. A village might be made up of just a few houses. Then you might show a
drawing of a village in a worlk of fiction and a photograph of a village in a modern rural setting.
You can also help students look up the word in a dictionary to confirm its meaning.

Make Connections Discuss with students when they might use the word, For example,
they might hear the word village in a social studies class or read it in a story.

Write and Remember Have students record each word at the top of a separate page

in a notebook in order to create a personal dictionary. Ask them what they notice about its
sounds and spelling. Then have them make a Word Map to help them remember the word. If
they have already created a Word Map, you can suggest other ways to help them remember,
such as:

® making a drawing to illustrate its meaning
® copying the word, with its phrase or sentence context, when they see it in print
® writing a sentence with the word, or

® writing the translation of the word in their home language.

Word Map

place where

people live wilage

What is it? vl What is it like?
' smaller than a town,
not many houses

What are some
examples?
Maravatio, Mexico
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Reading Routines

Research has demonstrated the importance of explicit, systematic instruction
in decoding and phonics for students learning to read. Inside Language,
Literacy, and Content features several instructional routines for presenting
this instruction. These routines are part of the core instruction as well as the
Inside Phonics kit.

Reading Routine 1:
Introduce Sound/Spellings

Step 1 Develop Phonemic Awareness

Purpose To orient students to the sounds of English

Procedure

1. Provide examples of words with the target sound in the initial, final, and medial positions.
(Note that some positions may not be applicable with all elements.)

2. Say a series of words, some with the target sound and some without. Have students
respond to indicate when they hear the target sound and in which position it appears.

Step 2: Introduce the Sound/Spelling

Purpose To help students connect sounds of English with their spellings

Procedure
1. Display the picture-only side of the Sound/Spelling Card. Say the name

of the picture and have students repeat it. .‘w

2. Say the target sound and have students repeat it.

3. Turn the Sound/Spelling Card over. Point to and name the spelling for the sound. w
Have students repeat, .

4. Give examples of words with the sound/spelling in various positions.

5. Have students say the sound as they write the spelling in the air. or

sand Jand

\ y L il
Sound/Spelling Card
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Reading Routines, continued

Step 3 Blend Sound-by-Sound

Purpose To practice blending words with the target phonetic element; to develop a strategy

for decoding unfamiliar words h
Procedure C

a ¢t

Select a word made up of the target sound/spelling and other sound/spellings with which
students are familiar. Write the spelling of the first sound in the word. Point to the spelling
and say the sound. Point to the spelling again and have students say the sound.

Write the spelling of the second sound and repeat the procedure. If the second sound is
a vowel, blend the first sound with the vowel sound as you sweep your hand beneath the
two spellings.

Write the spelling of the next sound, and continue the procedure until the word is complete.

When you have written the complete word, sweep your hand beneath the word and have
students blend the sounds and read the word.

Repeat the procedure for other words.

Step 4 Sound-by-Sound Spelling

Purpose To practice spelling words with the target phonetic element; to develop

a strategy for spelling unfamiliar words ‘ ‘ ” ‘ I H I ‘ ‘ ‘

Procedure

Select and say a word made up of the target sound/spelling and other h
sound/spellings with which students are familiar. Use the word in a sentence. no rt
Have students repeat it.

Have students say the first sound of the word. Encourage them to match the

sound to a Sound/Spelling Card and identify the spelling. Say: Check the card.
5 i ; £

What's .the spelling? Stt:lden_ts say the spelling and then write it. Repeat for the R AT E

remaining sound/spellings in the word. o et g N k) b Ry E

Write the word on the board. Ask students to check their spelling of the word.
Write-on/Wipe-off Board
Have students who misspell the word circle it and write it correctly. kezon/ ¥l et

Repeat the procedure for other words again.
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Reading Routines, continued

Reading Routine 2:

Vowel-First Blending

Purpose To provide support for students who have difficulty blending and reading words by
focusing on a word'’s vowel sound

Procedure €a

1. Select a word that includes the target sound/spelling. Write the spelling for the word’s

vowel sound. b ea

2. Point to the vowel spelling and say the sound. Have students repeat the sound. If
students need additional support, have them say the sound with you. If not, have them b ea Ch
say it independently.

3. Tell students that you will write the letters that come before the vowel sound. Explain
that you will remember to say the vowel sound as you blend the word.

4. Write the spellings for the sounds in the word that precede the vowel sound. Point to
each spelling and say the sound. Have students repeat each sound after you.

5. Blend the partial word (first sound/spelling through the vowel) as you sweep your hand
slowly under the letters. Have students repeat after you.

6. Write any remaining spellings that follow the vowel. Point to each spelling and say the
sound. Have students repeat each sound after you.

7. Blend the whole word as you sweep your hand slowly under the letters. Have students
repeat after you.

8. Have students say the word again, naturally.

Reading Routine 3:
Reading Decodable Text

Purpose To practice reading words with the sound/spelling patterns taught in phonics and
decoding lessons

Preparation Have students who need extra support sit closer to you so you can provide
immediate corrective feedback. Display the Sound/Spelling Cards for the target sound/
spellings that appear in the text. Have students name the sound and the spelling. Then point
out that those sound/spellings will appear frequently in the text they are about to read.

Procedure Students should read the text four times, each time for a different purpose.
Prior to the first read, have students chorally read the title of the passage, and give them a
brief overview of the passage. Then remind them to use the blending routines and refer to
the Sound/Spelling Cards as they read.

First Read Whisper Read

1. Have students read the first page or section of text aloud quietly. Monitor students
as they read, and listen for misread words. Provide immediate feedback to correct the
misread words, and ask students to reread the sentences. If necessary, pronounce non-
decodable selection words for students.

2. After students read, summarize the common errors you identified. Reteach the related
Sound/Spelling Cards.

3. Have students repeat the process for the remaining pages or sections of the text.

4. Have students show you the hard words they found in the selection and tell how they
figured out those words.
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Reading Routines, continued

Second Read Pariner Reading

1. If students struggled in the first read, have those students who need extra help read aloud
with you.

2. Discuss hard words students found as they read. Have partners tell how they figured out the
words.

3. Have students summarize the selection by responding to prompts and questions about it.
Prompts for the Decodable Passages in the Student Book are provided for each passage.

Third Read Group Reading

1. Review the genre of the selection. Remind students about the defining characteristics of the
genre and how those are present in the text.

2. If a selection contains text features such as captions, headings, or diagrams, point out those
features. Read each one and discuss with the students how they help them better understand
the selection.

3. Call on a student at random to read the first four sentences of the selection. Then call on
other students to read the next portions of the selection. As you listen to students read,
focus on whether they have corrected the common errors you noticed during the first read. If
they have not, repeat the corrective feedback.

Fourth Read Choral Reading
1. Listen while students read the selection chorally.

2. Read the last two sentences in the selection, modeling appropriate phrasing, Have students
chorally read the sentences, and listen to assess their phrasing.

3. Have students demonstrate comprehension of the selection by responding to prompts and
questions about it. Prompts for the Decodable Passages in the Student Book are provided for
each passage.

Kids can help other

kide 1n important
ways. Nadja,
Hafsat, and Craig
show us how,

A Lap, a Cat Nap, aml a Pal ‘

P Palprd Kias i Bola, When Naga
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war, Hadfa wat mat sifle, ven in hes haute,
s e In fear, A Lot of ahesy wee hurt
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Decodable Passages SR Sea .
(in Student Edition, Fundamentals Level _

Volumes 1 and 2.)

Cnm:l_tau;li by
Bulletin Board

..U

Tear-Out/Fold-Up Books
(in Practice Book, Fundamentals Level
Volumes 1 and 2 and Inside Phonics.)
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Reading Routines, continued

Other Reading Routines

Throughout the program, additional instructional routines provide explicit, systematic practice

with key reading skills and strategies.

Whole-Word Blending

Purpose To develop a strategy for decoding unfamiliar words which contain familiar
sound/spellings

Procedure

1. Display a word that includes the target sound/spelling.
2. Point to each sound/spelling. Have students blend the sounds as you point.
3. Sweep your hand under the whole word and have students blend and read it.

4. Have students say the word naturally.

Whole-Word Spelling

Purpose To develop a strategy for spelling unfamiliar words which contain familiar
sound/spellings

Procedure

1. Say a word that includes the target sound/spelling. Use the word in a sentence,
then say the word again.

2. Have students say the word.

3. Have students write the word. Invite them to refer to Sound/Spelling Cards if they
need help associating spellings with sounds,

4. Write the word correctly, and have students check their work.

5. Have students circle the word if they spelled it incorrectly and then write
it correctly.
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Reading Routines, continued

High Frequency Word Practice

The Fundamentals level of Inside, as well as the Inside Phonics kit, include lessons to teach high
frequency words that students need to recognize in their reading and use effectively in their
writing. Use the instructional routine in the lessons to present each word. Practice the words daily
selecting from the following activities.

Activities for Daily Practice

Word Chart Have students use index cards to make a word card for each new word. Add the
cards to a classroom word chart, organizing them by the sound of the first letter. Use the chart to
play the following practice games:

® Group members take turns saying a sound, and other group members name the words on the
chart that start with that sound.

® Point to words at random, and have students read them aloud. Increase the pace of the game as
students gain familiarity with the words.

® State the meaning of a word and have students say the word aloud.
® Have students take a card from the chart and use the word in a sentence.

Repeat one or more of these quick activities at the beginning of each day's practice session.

Word Hunt Partners or small groups challenge one another to find words from the list in the
unit’s reading selections or in print around the school or classroom.

Interactive Whiteboard Games Display the Word Builder located on myNGconnect.com. LELALALLLATL
Use the digital letter tiles to spell words from the word chart one letter at a time. Pause after — B anan
placing each letter to see if students can guess the word you are spelling. Alternatively, set
several tiles on the projector, give clues about a word, and have volunteers come to the
projector and spell the word with the tiles. (For example, say: It starts with n and rhymes with
blue. What is the word? or What is the opposite of old?)

Word Builder App

Open Word Sorts Have partners write the set of words on cards and then put them
in as many categories as they can. These categories can be print based (e.g, start with the
same letter; have the same number of letters; share a common word part) or semantic

(related to a category, such as family or animals). Students come up with their own
categories and explain them.

Spelling Practice Say a sentence omitting one of the words. Have students write the | ‘ H ‘ ‘ H ‘ | ‘ I
word on a Write-on/Wipe-off Board. Write the word for students to see, and have

them check their work. If they wrote the word incorrectly, have them circle the word

and write it again. Invite students that need extra support to refer to the word chart

as they write. You may even wish to isolate the few words students will be practicing

and review them together. on‘\‘

Routine for Reteaching the High Frequency Words

K]

ABCDEFGHIJELMNOFARSTUYWXYZ

Group students who did not master the high frequency words. Reteach about five words |
at a time. Work at the overhead using letter and word tiles to carry out the following
reteaching routine:

?
12345678910

Write-on/Wipe-off Board

1. Write the word or set out the word tile on the overhead. Say: Look at the word.

2. Tell students: Listen to the word. Then point to the word as you say it. Have students repeat
the word.

3. Next use the word in a sentence and discuss its meaning.
4. Tell students: Say the word.

5. Have students spell the word as you place letter tiles on the overhead. Point to each letter
again and have students spell the word.

6. Then ask students to say the word on their own and write it.

Choose from the practice options above to practice the words you are reteaching.
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Reading Routines, continued

Close Reading Routine

The practice of close reading includes four fundamental characteristics (Beers & Probst, 2012;
Coleman, 2011; Frey et al., 2012; Hinchman & Moore, in press; Lapp et al., 2012):

® Short, rigorous passages

® Multiple readings of the target text
® Academic discussion

® Focus on text evidence

Close readings of complex texts are possible for all students,
but must be scaffolded to make the instruction meaningful for
students who are at a beginning level of language proficiency,
are still developing decoding abilities, and have a limited

but growing command of English vocabulary and language
development. By their very nature, most complex texts
include words and syntax that are beyond what students

with beginning level proficiency are learning and using. Yvhile
the language may be far beyond the instructional level, it is
appropriate to help beginning-level ELs gain access to the
ideas in grade-level complex texts (VWong-Fillmore & Fillmore,
2012).

The lengths of the texts are aligned to the student levels

of language proficiency. For beginning-level ELs, use this
instructional routine that focuses on a single sentence, several
sentences, or a similar short segment drawn from a grade-
level complex text.
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In addition to the complex text libraries, online Close Readings are provided for display on
interactive whiteboards or other similar devices, and in a printable form available for student
notation. The lengths of the texts are aligned to the student levels of language proficiency.

Note that Close Readings are related to concepts, vocabulary, and skills already developed in
the units. In this way, students apply some of the new knowledge they have studied. Specific
lessons for Close Readings in Fundamentals are provided online on myNGconnect.com. Conduct
Close Reading lessons after completing instruction in units 3, 6, and 9, before administering the

Unit Tests.

1. Build Background Before reading, review instructional content and selections from
the unit to activate prior knowledge. Then provide any additional specific content central to
the understanding of the text. Note that background information is not an alternate, simpler
summary that diminishes the need for students to read the text itself carefully. Instead it is
separate information that enables ELs to successfully engage with the text on its own terms.

2. Read for Understanding The purpose of the first reading is to help students form
initial understandings of the text. ldentify the genre of the text. Point to text features. Name
features students have not yet learned. Ask students to identify previously-taught features of
the text. Display and read aloud the text. Sweep your finger to trace the words as you read

them aloud.
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3. Reread and Summarize The purpose of the second reading is to help students deepen
their understanding of the author’s key ideas and details. In earlier units, model how to
summarize, as students will still be in the initial stages of developing the language necessary
for this task. As students develop proficiency, adjust the routine to involve students in
scaffolded summarizing tasks and support their development and use of newly-acquired

language patterns and structures.

Step Beginning of the Level Step
3a. Reread the text aloud. 3a,
3b.  Think aloud as you circle 3-5 important 3b.

words. Point out cognates. Define and
explain new words:
This is an important word. It means
[ know it is important because
3c. Model how to write a summary. 3c.
Then have the class chorally reread
the summary.
3d.

End of the Level
Reread the text aloud.

Think aloud as you circle 3-5 important
words. Define and explain new words:
This is an important word. It means
| know it is important because
For previously-taught words, invite
volunteers to provide definitions:

This is an important word. Who can tell me
what it means? | know this word is important
because
As students gain language proficiency,
invite them to suggest options for
important words.

Ask students to worl in pairs to
summarize the text. Provide language
frames that support students as they
summarize the text.

Monitor and scaffold pairs as they work on
summaries. Then guide the class to create
a single sentence summarizing the text.

4. Reread and Analyze The purpose of the third reading is to help students deepen
understandings of the author’s meaning. Specific prompts are provided to generate discussion

and support text-specific analysis.

5. Write About the Text The purpose of this step is to capture thinking through writing
and practice writing from sources. Guide students to record their analysis. As students
progress through the Fundamentals |evel, their writing proficiency will grow. Specific prompts
and writing frames support students to conduct writing activities at the appropriate level of

rigor, thereby reflecting their language proficiency.

6. Connect to the Themes The purpose of this final step is to
help students connect the text to the unit topics and build new
understandings of the world. Have students page through their
books to review texts from the three units they have studied
before conducting the Close Reading. Lessons guide how to review
selections. For the selections identified in the lesson, invite a
volunteer to retell or summarize the Student Book passage or
Theme Book and relate it to the Close Reading. Remind students
to use both the texts and images to make connections across
texts. Use language frames to support students as they conduct
this step of the lesson.

is about
is also about
Both tell/describe
Something new | learned about the
theme is
This text gives me a new idea. It is

This [image] connects to both [text] and [!eﬂ]

Language Frames
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Structured Response

Strategies for Structured Responses

Structured response formats are instructional practices that can be incorporated into daily lessons
to allow all students to participate more actively and productively (e.g., Heward, 2006). Carefully
planned structured response routines can ensure that every student participates in a lesson, and
that participation remains focused and on task. They also allow for immediate feedback to support
correct answers and to address incorrect ones. Lessons in Inside Language, Literacy, and
Content use the following structured response formats.

Choral Responses

The goal of choral responses is to allow students to join in on important academic words,
expressions, or ideas, and/or to determine immediately whether (and which) students understand
a presentation.

1. Use an established spolen cue (e.g., Everybody; Look at me; Eyes up) to focus students’ attention.

2. Give a prompt or ask a question that can be answered with one or two words or an academic
phrase. Use a visual cue (e.g., holding up a hand as a “stop sign,” then dropping it quickly) to
provide wait time for students to think before they answer (and to keep some students from
blurting out the answer). This use of wait time allows students to think about and form their
answers and increases their confidence to join in class interactions.

3. Provide feedback to recognize correct responses (e.g. That’s right. Good work, everyone!). If some
students give the wrong answer (or say nothing), say: The correct answer is
Let’s all say that together.

Response Cards

The goal of using response cards is to ensure participation by every student. Response cards work
best when the answer is short; for example, students are asled to change a verb in a sentence
from present to past tense. Response cards can take many forms from a set of index cards to a
write-on/wipe-off board to a torn sheet of paper.

1. Give students a prompt or ask them a question that can be answered with one or two words,
yes/no, or true/false.

2. Tell students to think about their answers. Silently count to 5, then say: Write.
3. After a few moments, say: Hold up your cards.

4. Quickly check all of the cards and provide feedback, such as: Excellent work! You all wrote true,
which is the correct answer. | see some of you wrote Sammy, which is the name of the main character
in the passage.

TRUE SAMMY

5. Continue with other prompts and questions.
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Structured and Guided Practice

Strategies for Structured and Guided Practice

Structured Practice and Guided Practice are steps in the direct instruction path and are central to
the gradual release model, in which the teacher gradually withdraws support as the student becomes more
competent in performing the skill. The path looks something lile this:

Student
Teacher
Teach/ Structured Guided Independent
Model Practice Practice Practice

To use a driving analogy for the direct instruction path:

¢ Teach/Model and Structured Practice The teacher has her hands on the steering wheel and the
student is along for the ride, but involved in the trip.

® Guided Practice The teacher lets the student steer, but is at the ready with feedback and support.
® Independent Practice The teacher hands over the keys because she is 85% sure the student will succeed.

As with driving, the difference between Structured Practice and Guided Practice is critical in teaching a
reading skill in order to ensure success—and avoid crashes. Here's what it looks like in practice with a
vocabulary activity.

Sample Lesson

1. Review
Review the concept with students. For example: Remind students that some words look similar because
they have the same base word, but that a prefix or suffix can change the meaning of the word. Present
examples from the book, and read them aloud to students.

2. Practice
Conduct Structured Practice. Its purpose is to involve students in the instruction as you demonstrate
and worlk through the correct use of the skill. Make sure students hear, see, and say the correct
answers. For example:

NON-EXAMPLE WHAT’S WRONG?
* Post the word sailor and chorally * Askfor volunteers to read the In Structured Practice, it is important
read the word with students, first word (sailor). to avoid setting up a situation where

i — students could fail; students should
¢ Coverthe suffix-or. Read the base | ® Call on a student to identify the | not be asked to answer a question on

word sail and then chorally read it affix and give the meaning. their own. For this reason, Structured
with students.

® Have students raise their hand Practice makes ample use of teacher-
* Uncover the suffix-or and have if they know the meaning of the directed choral reading and responses.
students use the chart to find its complete word,

meaning. (one who)

® Say: | can put the word parts together
to [’igure out the meaning of the word
sailor: Sailor means “one who sails.”
Lead a choral response: Sailor
means "one who sails.”

In Guided Practice, students might work in pairs or alone to supply the answers. Have pairs report out or
ask the students to write the answer on a response card and hold it up. This technique gives the teacher
the opportunity to provide immediate corrective feedback and help the student avoid reinforcing an
incorrect response.

EXAMPLE _ NON-EXAMPLE WHAT'’S WRONG?

¢ Choral read the word unclear. ¢ Have students work individually g?gg%t‘u%h:n%??L%L%U;dued\si"t ?]‘-'ttLC:

® Ask students to write the prefix and to complete the assignment. answer on their own, tealzher support
its meaning on a card, Then have ® |Have students trade papers with | is still important. Teachers should
them write the meaning of undlear, a partner to correct any errors, | monitor students’ ability to‘ferform

* Have students hold up their cards so the skill, and provide immediate
you can check for correct responses. Icodrrectnée ﬂiepdback as Eec?dssary.

ndependent Practice should come

¢ If some students give the wronhg when teachers are about 85% sure that

andwer 53 L nmoetggrslg). say: TT?re the student “owns" the skill,
complete word means . Let’s

say that together.
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The Cooperative Classroom

Cooperative learning strategies transform today’s classroom diversity into a vital resource for promoting students’ acquisition
of both challenging academic content and language. These strategies promote active engagement and social motivation for

all students, but for English language learners, they create opportunities for purposeful communication. Regular use of such
strategies has been shown to be effective (Johnson & Johnson, 1986; Kagan, 1986; Slavin, 1988). The following cooperative
learning strategies are built into the lessons in the Teacher’s Editions.

DESCRIPTION

BENEFITS & PURPOSE

circle, facing inward; the other part
of the class sits in a larger circle
around them.

Students on the inside discuss a
topic while those outside listen for
new information and/or evaluate
the discussion according to pre-
established criteria.

Groups reverse positions.

CORNERS r——-—- ——imimn Corners of the classroom are By “voting” with their feet, students
: @ % : designated for focused discussion literally take a position about a
: : of four aspects of a topic. topic.
Students individually think and Focused discussion develops
write about the topic for a short deeper thought about a topic.
time. Students experience many valid
: : Students group into the corner of points of view about a topic.
| Q a I their choice and discuss the topic.
e = = At least one student from each
corner shares about the corner
discussion.
FISHBOWL Part of the class sits in a close Focused listening enhances

knowledge acquisition and
listening skills.

Peer evaluation supports
development of specific discussion

skills.
Identification of criteria for

evaluation promotes self-
monitoring.

INSIDE-OUTSIDE
CIRCLE

Students stand in concentric circles
facing each other.

Students in the outside circle ask
questions; those inside answer.

On a signal, students rotate to
create new partnerships.

On another signal, students trade
inside/outside roles.

Talking one-on-one with a variety
of partners gives risk-free practice
in speaking skills.

Interactions can be structured to
focus on specific speaking skills.

Students practice both speaking
and active listening.

JIGSAW A

Group students evenly into
“expert” groups.

Expert groups study one topic or
aspect of a topicin depth.

Regroup students so that each new
group has at least one member
from each expert group.

Experts report on their study.
Other students learn from the
experts.

Becoming an expert provides
in-depth understanding in one
aspect of study.

Learning from peers provides
breadth of understanding of
over-arching concepts.
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BENEFITS

NUMBERED HEADS Students number off within ¢ Group discussion of topics provides
each group. each student with language and
Teacher prompts or gives a concept understanding.
directive. ¢ Random recitation provides an
Students think individually about opportunity for evaluation of both
the topic. individual and group progress.
Groups discuss the topic so that
any member of the group can
report for the group.
Teacher calls a number and the
student from each group with that
number reports for the group.

ROUNDTABLE Seat students around a table in ¢ Encouraging elaboration creates

groups of four.

Teacher asks a question with many
possible answers.

Each student around the table

answers the question a different
way.

appreciation for diversity of
opinion and thought.

¢ Eliciting multiple answers enhances
language fluency.

TEAM Provide each team with a single * Individual input to a group product
WORD WEBBING o large piece of paper. Give each ensures participation by all
e student a different colored marker. students.
Teacher assigns a topic for a word ¢ Shifting point of view supports
\' web. both broad and in-depth
o o Each student adds to the part of the understanding of concepts.
web nearest to him/her.
On a signal, students rotate the
e paper and each student adds to the
o nearest part again.
THINK, PAIR, O Q Students think about a topic ¢ The opportunity for self-talk during
SHARE . %o 09 suggested by the teacher. the individual think time allows
TRRE Pairs discuss the topic. the student to formulate thoughts
Q Students individually share b(?fore s:peak!ng.
information with the class. ¢ Discussion with a partner reduces
e @ @ performance anxiety and enhances
Q understanding.
Share o o
THREE-STEP Students form pairs. ¢ Interviewing supports language
INTERVIEW 1 B Student A interviews student B acquisition by providing scripts for

GROUP

about a topic.
Partners reverse roles.

Student A shares with the class
information from student B; then B
shares information from student A.

expression.

¢ Responding provides opportunities
for structured self-expression.
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Fluency Routines

Research has shown that repeated reading (3—4 readings) of texts at an appropriate
instructional level can increase reading fluency for students who struggle with reading (Chard,
Vaughn, & Tyler, 2002; Dowhower, 1987; Kuhn & Stahl, 2003; O’Shea, Sindelar, & O’Shea, 1985;
Samuels, [979), and that it can enhance comprehension (Daly & Martens, 1994; Dowhower, 1987;
Freeland, Skinner, Jackson, McDaniel, & Smith, 2000). In addition, listening while reading has
been shown to enhance comprehension in students (McDaniel et al., 2001).

So, in addition to practicing vocabulary phonics, grammar, and structured response—yvia the
preceding routines—it’s also beneficial to establish daily fluency routines, allotting several minutes
for students to practice. Use a variety of routines in order to keep the practice fresh.

When working on fluency, keep the passages short and use a variety: narrative, expository,
poems, songs, even student writing. The key is to choose text that is motivating to the student
and to provide immediate corrective feedback.

1. Choral or Echo Reading / Marking the Text Use in a teacher-directed instructional
secting and for purposes of developing phrasing and intenation. First, provide a model for
students to listen to. Have them mark the reader’s phrasing (/ for a short pause; // for a longer
pause) or intonation (rising and falling inflections) on a copy of the text. Then have students
echo or choral read with you. Finally, have partners practice reading the same text in its
unmarked version until they can read it fluently.

N

Collaborative (Paired) Reading Use with a selection that contains strong emotions
in a peer-to-peer grouping or a student-adult grouping. Note that performance tends to be
better when students read aloud to an adult as opposed to a peer. This technique can be
used to practice prosody (phrasing, expression, and intonation). Partners alternate reading
sentences, checking each other’s readings as they go.

3. Recording Students can use a computer, cell phone, or other recording device to record,
analyze, and repeat their readings until they are satisfied with their accuracy and rate.

4. Listening While Reading Use this technique when you want students to pay attention
to intonation and expression. Have students listen to a fluent reading (using the Selection
Recordings and Fluency Models CD, or Fluency Models MP3s) several times until they
have internalized the reader's interpretation.

5. Timed Repeated Readings Use this technique to help students develop an appropriate
reading rate with good accuracy. Research says this technique is very motivational if
students have a clear target (words read correct per minute, or WCPM) and then chart
their progress.
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