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Life series

How Life supports learning

Life is a six-level, best-selling, integrated-skills series with grammar and
vocabulary for young adult and adult English language learners. Known
for teaching students something new about the world through inspiring
National Geographic content, Life showcases global perspectives and
contexts relevant to students’ own lives that guide them to naturally
personalize the language. In this Third Edition, Life continues to help
learners connect with the world through its deeply integrated critical
thinking strand, which now extends to developing the visual literacy,
collaboration, and problem-solving skills they need for academic and
career success.
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HELEN STEPHENSON

PAUL DUMMETT

JOHN HUGHES

One of our main aims with the Life
series has always been to provide a
structure whereby students bring their
own world knowledge and skills into
the language classroom. Thus, they
can engage with and interact with the

course content so that the English they

are learning is relevant to their own
lives. In developing the Third Edition
of Life, we've had the opportunity to
expand and deepen that structure
through a new focus on visual literacy.

The world has changed enormously
since we first sketched out what we
thought Life could look like, and one
of the biggest changes has been the
extent to which our lives are now
mediated through screens and visual
media. Visual communication has
become more and more sophisticated
and exciting, and we wanted to reflect
this in our new content.

With our new video lessons, we use
visual content as a springboard

for productive, and personalized,
language use. These lessons

consider how we engage with visual
information in the real world (the
knowledge we bring to it, our reaction
to it, and the actions we subsequently
take) and how students can delve
beneath the surface of visual content
and interrogate its message and its
meaning.

We hope that with this new Visual
literacy strand that is developed
through the unit, we've reflected the
role visual communication plays in
our lives and given our students the
opportunity to do in English what
they do in their “real” lives outside the
classroom.

© Cengage Learning, Inc.

Just as with the new Visual literacy
strand in Life, Third Edition, where
we've broken down the skill of
“viewing” for the learner and
introduced a more reflective element,
we have also had an opportunity to
look at how we help learners with
other skills in this series. Practice
with listening, reading, speaking, and
writing is of course essential, but it
must be backed up with strategies for
becoming more competent at these
skills: awareness of different discourse
types, understanding of patterns

in written and spoken language,
recognition of useful first language
strategies, etc.

Accordingly, we have added a

new listening skill focus in each

unit, featuring both bottom-up

(or decoding) skills and top-down
skills. In writing and speaking, we
have bolstered the existing syllabus:
providing clear models, developing
discrete skills, e.g., using the right
tone, and scaffolding productive
activities more carefully. In reading, we
have tried to include a greater variety
of text types and at the same time
maintain our strong critical thinking
syllabus.

In making these changes, we have also
been mindful that a good number of
Life’s users are preparing for exams
and so have featured many of the text
and question types they will encounter
in all four skills. We really hope these
additions will help enhance your
students’ learning experiences.

Given the association of the Life
series with National Geographic, it
isn't surprising that we have always
included environmental issues and
sustainability as core topics. From
the very beginning, we combined
language and National Geographic
content to raise students’ awareness
of the challenges facing our planet
and offered vocabulary so students
could express their own concerns
meaningfully.

In the time between our first edition
and this Third Edition, we've seen
how subjects such as climate change,
equality, and wellbeing have become
firmly embedded in many educational
curricula. So we've been able to build
on our past efforts in the earlier
editions to highlight these topics and,
in this edition, we've formally included
them in the Sustainable life lessons.

Each Sustainable life lesson includes
an introductory video looking at

an aspect of sustainability, followed
by another video which tells real-
life stories of individuals striving to
make the world more sustainable.
Then, students have the opportunity
to complete their own short project
in which they research and report
back on sustainability in their own
lives. We hope you will find this new
Sustainable life lesson a natural and
welcome development in the

Life series.



Life methodology

Critical thinking in Life

Critical thinking, a key 21st Century skill, is the ability to develop and use an
analytical and evaluative approach to learning. Learners go beyond reading
comprehension activities with Life. Reading skill development progresses

from comprehension to engaging with texts more deeply to uncover purpose,
understand writing techniques, and infer meaning. Each reading lesson develops
a stated goal such as evaluating conclusions, differentiating between fact and
opinion, and assessing the relevance and reliability of information, among others.

The use of critical thinking is extended in Life, Third Edition with the
introduction of a visual literacy focus, and by critically engaging students to

develop strategies for sustainable living.

Visual literacy

In today’s world, we are exposed to more
visual content than ever before, and
visual literacy—the ability to interpret
and understand the ideas and meanings
in what we see—is an essential life

skill. Life features stunning National
Geographic content and showcases the
work of National Geographic Explorers
through both photography and video.
Aside from their compelling visual
impact, these contexts bring meaning
and authenticity to the experience of
language learning. Life, Third Edition
creates a closer connection between the
critical thinking development integral to
Life and its visual content.

Eight of the video lessons in each level
of Life, Third Edition feature a dedicated
visual literacy focus.

Carefully scaffolded activities develop
students’ ability to interpret information
presented to them in a variety of different
ways, and help them look behind the
image to identify the purpose of the
photographer or filmmaker and examine
the techniques used to convey their
message. In addition to working with
video and photographic content, students
apply these skills to infographics,
diagrams, flowcharts, presentation
slides, tables, and charts. These lessons
build toward an opportunity for students
to present their ideas to others and to
reflect on them through peer discussion.

As well as being a valuable and necessary
skill for navigating and interacting with
the world, competence in interpreting
and producing information in visual
formats is useful for academic and
professional contexts. It is also an
important exam skill.

10

Unit 2 Performing

Visual literacy
understanding diagrams

The secrets of a record-breaking tower:
the first “4 x 10” tower in history

People in the center:
3 and *

5

6

Use Diagram 1 to complete the text.
Compare your answers with a partner.

At the bottom of the tower, '

people push toward the center. They hold up
the tower. If people fall, they fall on this base.
The? of the whole tower on this
baseis kilograms.

‘Work in pairs. Read the statements and discuss

if they are true for both Diagrams 1 and 2.

1 Diagrams use symbols to represent
real-world objects or people.

2 Diagrams can show things that are
invisible or not easy to see in photos.

3 Diagrams make it easier to see the
relationship and interactions between
different things.

N

Diagrams can help you to understand
processes better.

Read the text and complete Diagram 2.
Compare your answers with a partner.

In the base of the tower, each person has their
own position. At the center are people who are
very strong and not too tall. To share the weight
of the tower, there are 10 to 12 circles of people
around the center. There are no spaces between
them as they stand shoulder to shoulder and
push to the center.

Work in pairs. Use the information from
Diagrams 1 and 2 and the video. Take turns
explaining how people make human towers.

Speaking

9

10

Imagine listening to a podcast where people

recommend local events in short voice

messages of 30-60 seconds. Plan your own

message. Include information about an event

and why people should see it. You can:

« advertise or promote an event that will
happen soon

« recommend an event in your area that
you enjoyed

Record your message. Then work in groups
and listen to one another’s messages. Decide
which event you want to attend.

Last week, I attended a really interesting
exhibit called ... The exhibit runs from ... to ...

31

This Visual literacy lesson invites
students to critically analyze the visual

content of diagrams and the information
they provide.

© Cengage Learning, Inc.




Sustainable life

National Geographic Explorers are
changemakers from around the world
who work to illuminate and protect the
wonder of the world and secure better
futures for those who live in it. Four of the
video lessons in each level of Life, Third
Edition have a sustainability focus. The
Sustainable life lessons are an opportunity
to showcase the work of National
Geographic Explorers, to help students
understand the challenges we face, and
to provide them with a framework to
develop the competences and confidence
to become active problem-solvers and
changemakers themselves.

Sustainable life lessons progress from

an educative video presentation of an
area of sustainability to examples of the
sustainability theme in action, through
people’s stories and initiatives. In these
lessons, students are encouraged to make
connections between wider global issues
and their own local contexts. Sustainable
life lessons build toward a collaborative
project, for which students are required
to work together through the stages of
research, planning, problem-solving, and
presenting their ideas. As a final step, they
are invited to provide peer feedback.

Visual literacy

« As students discuss the meanings of
the unit opener photo, introduce them
to the idea of images having meanings.
You could tell students that they will
focus on this in Lesson 1f. At this point,
ask students to discuss some or all of
these questions in pairs, small groups,
or as a class: What do you think the
photographer is saying with this photo?
Does the caption help you understand the
photo better? How? Why do you think this
photo was chosen for this unit? Does your
culture and background affect how you
interpret the photo?

« During students’ discussions, encourage
them to reflect on their attitudes to
fashion, the skating community, women
in sports, and how these factors affect
their interpretation of the photo.

5 DB Watch Video 2 about a T-shirt company’s
approach to production and consumption.
Complete the diagram with the expressions (a-c).
Discuss what you think is different about the
company’s approach with a partner.

a sent back
b thrown away
¢ bought and used

make new
products from
recovered
materials

New T-shirts
Circular are produced

fashion:
T-shirt
production
e 7 0
(2]
\A landil rﬂ&

0,0 2 O
6 IXE Watch Video 2 again. Match the sentence
halves to make statements about the company’s
activities.

2

—

Products are designed to ...
The T-shirts are made from ...
T-shirts are printed when ...
‘The online platform ...

ENIINY

a they've been ordered.

b allows customers to use the system for free.
¢ be sent back when they are worn out.

d the material that is recovered.

Speaking - myiife
7 Work in groups. Discuss the questions.

1 Would any of the four suggestions for action in
Video 1 be easy for you to follow?

2 How does the T-shirt company in Video 2
contribute to reducing waste?

3 Look at the photo of the jar on the right and read
the caption. How long do you think it takes you
to create the same amount of waste?

SUSTAINABLE LIFE @

Project
Project brief

A poster about ways to achieve zero waste

You are going to make a poster to show ways
to achieve zero waste. Your poster should
be informative, visually interesting, and
effective.

8 Research Work in small groups. Follow the steps.

« Discuss your personal motivation for reducing
waste, e.g., a desire to help protect marine
animals.

« Discuss places where your poster could do the
most good, e.g., your workplace or school.

« Choose a place. Discuss the areas of
consumption that are relevant to that place,
e.g, food, paper, cups, etc.

+  Research online for ideas to promote reuse and
recycling in those areas.

« Decide on the actions you want to encourage
people to take. Use the questions below to
help you.

« Are these actions easy to do?

«  Will people like to do these actions?

« Wil these actions be effective in helping to
reduce waste?

9 Planning Decide on the most important
information you want to include in your poster.
Discuss the design, visuals, and text for your
poster. Create your poster as a group.

10 Presentation Put up your poster in the
classroom or share it in your online classroom.

11 Feedback Look at the other posters. Have they
included the things below? Discuss how effective
the posters are in influencing your consumption
habits and the amount of waste you will produce.

« visual impact «  clear information
« relevant and practical « good reasons for the
ideas action points

Zero Waste:
this jar holds
all the non-
recyclable
waste that was
produced in
two years by
Kathryn
Kellogg of
California, US.  *

115

Sustainable life

Facilitate a class discussion or debate

on the role of different generations in
promoting sustainability. A possible
discussion question could be: Compared
to Generation Z or Millennials, older
generations do not pay as much attention to
global issues like climate change. Discuss.
Ask students how they think the increase
in international communication, such

as in online forums that allow people

to connect across borders, can help us
solve issues of sustainability. Encourage
students to discuss their opinions on other
social justice issues across generations
and cultures.

The Teacher’s Book features instructor support for Visual literacy and
Sustainable life lessons. It also helps teachers identify opportunities
throughout the unit to use lesson content as a springboard to further
develop students’ critical awareness of themes of sustainability, and to

develop their visual literacy skills.

© Cengage Learning, Inc.

This Sustainable life lesson requires
students to design a poster which shows
ways to reduce waste to almost zero.

11




Life methodology

Language development in Life

As well as applying critical thinking to the reading
texts and the Visual literacy and Sustainable life video
lessons, Life encourages students to apply critical
thinking skills to developing their language skills. When
new grammar or vocabulary is presented, students are
often expected to use the target language in controlled
practice activities, then in speaking and writing tasks.
Finally, they make use of the new language through
analyzing and evaluating situations critically and
creatively. In this way, students move from using
lower-order thinking to higher-order thinking.

Language presentation

Target grammar and vocabulary are presented in the
first two lessons of each unit in the context of adapted,
authentic reading texts (Lesson A) or listening texts
(Lesson B).

4a reading adventurers + pronunciation /d/, /t/,or /id/ + grammar past simple + speaking describing your partner's past

The challenges of adventure

Reading

1 Read the article and choose the missing introduction (a-d). PAST SIMPLE

Grammar past simple

We use the past simple to talk about finished
actions, events, o situations in the past.
They lived in Lukla.

Cristina was interested in climate change.

She studied marine biology.

People didn't have food or homes

a Two National Geographic adventurers meet and start
working together on a new project.
Every year, National Geographic Magazine gives an award

3

to an adventurer for their achievements. Here are two
winners of this award.

Two National Geographic adventurers describe their lives
and talk about their work.

A Mexican scientist and a Nepalese mountaineer are trying
to tell the world about climate change.

-

For more information and practice, see page 162.

d
3 Look at the grammar box. Underline the
past simple forms in the article. Which

2 Read the article again. Make notes on Cristina Mittermeier's 2 W
£ are regular? Which are irregular?

and Pasang Llamu Sherpa Akita's challenges and achievements.
Compare notes with a partner.

" Adventurers of the year

[introduction

The scientist il
ittermeier
Cristina Mittermeier was born in Mexico in 1966. photographs.
She studied marine biology in college and then climate change
worked as a scientist. She was interested in climate in remote

change and wanted to tell everyone about it. But locations.
not many people read her scientific articles, so
she started taking photos of the effects of climate
change instead. It took a long time for her to
become well known as a photographer, but one
image of a starving polar bear went viral, with 2.5
million views in two weeks. In 2014, she started
Sealegacy, an organization using photography,
video, and storytelling to protect the ocean.

The mountaineer
Pasang Lhamu Sherpa Akita grew up with her
younger sister, and they lived in Lukla, a town

in north-eastern Nepal. Pasang’s parents died
when she was young. When she was a teenager,
she trained as a mountaineer and became the
first female mountaineering instructor in Nepal.
She’s also famous for climbing the world’s highest
mountain when she was only 22. In 2015, Nepal
had a terrible earthquake. People didn't have food
or homes, so Pasang helped them. Now she has
anew challenge: she’s a mother and hopes her
achievements help her son follow his dreams.

4a | Grammar 1|1

Approach to grammar

Target grammar is presented in the first two lessons
of each unit in the context of reading texts in Lesson A
and listening texts in Lesson B. These texts, which

are adapted from authentic sources, provide rich
contexts and good models for students’ own language
production. The primary focus is on the topic content
and engaging with meaning. The learner’s attention is
then turned to targeted grammar presentation, which
has the following features:

B In each grammar section, students are provided
with a summary of the grammar focus, plus
accompanying discovery tasks that encourage
them to analyze the form, meaning, and use of
the structures. This approach allows learners to
engage in the lesson, and to share and discuss their
interpretation of the new language.

m Each grammar box has a corresponding grammar
summary at the back of the book, where detailed
explanations and additional activities can be found.

B The tasks in each grammar section move
thematically from lesson-related to real-life
contexts.

m Lessons A and B both end with a scaffolded “My
Life” speaking task. Here, students personalize the
language using the target grammar and other target
language in a meaningful context.

Lower-order and higher-order
activities in the Student’s Book (left)
and the supporting activities available
in the Online Practice (below).

Complete the sentences with the correct past simple form of the verbs in brackets,

46
1. We (stay) in Prague for one week.
2. Jing {move) ta Shanghai last year. °
3. We (not visit) Tulum when we were in Mexico. o
4. Ashraf (study) for weeks for his exams.
5. We {not have) a map, and we got lost.
12 © Cengage Learning, Inc.



Approach to vocabulary

Life, Third Edition supports students in acquiring and and phrasal verbs. Each Wordbuilding explanation
retaining vocabulary to use productively, as well as is supported by one or two practice activities.

processing and making sense of above-level language
receptively. It provides a wealth of rich, meaningful
contexts with language carefully controlled to ensure
just the right level of achievable challenge. Target
vocabulary is recycled continually throughout

each level to promote ready usage and retention.
Vocabulary is introduced in the following sections B Short and simple definitions are provided in
within the unit: Glossaries and through rich Word lists, (which
include phonetics, definitions, parts of speech,
examples, collocations, and word family and word
family collocates) available for each level in the
Teacher’s Resources.

® Word focus sections introduce high-frequency
words at lower levels and idioms and colloquial
usage at higher levels, providing examples of the
different meanings words can have according to the
contexts in which they are utilized.

B Two or more vocabulary presentations per unit,
presented as lexical sets, which research has
shown facilitates memorization and memory
retrieval.

Approach to skills

Life, Third Edition continues its integrated approach to

teaching the four skills of language learning. Students

are presented with reading and listening passages and
respond with written and spoken production. Students
also improve their language skills by analyzing the
ways language is used in the passages they listen

to and read. Beyond language, students prepare for

success in their academic and professional life through

a holistic approach to developing their critical,

B Wordbuilding sections that offer students another
opportunity to extend their vocabulary through
a focus on the building blocks of language, for
example: prefixes, suffixes, parts of speech, and
specific language features like compound nouns

6e writing a description ~ writing skill using descriptive adjectives Unit6 Stagesin life Communicative’ Collaborative, and Creative SkﬂlS.

A wedding in Madagascar An example of this is the work they do to critically
" - i skl using deserintiveadiect evaluate a real-world problem and collaboratively

ertlng a descrlptlon 2 Writing skill using descriptive adjectives . . .

1 Read the postfrom el bog Which of thse @ When you it bout plaes orspecial events, s problem solve and communicate solutions in the

things does the writer describe? important to use interesting, descriptive adjectives.

i oo SRS i th s e s - Sustainable life lessons. This is combined with

food ananimal  people transportation nice _wonderful . ) . .
. D — a practical approach to functional language and
- 3 happy o1 . . .
Celebrations Wordbuilding syl familiarization with exam-style tasks throughout

in Madagascar PO S Yerp— Life, Third Edition content, which equips students for

These are called synonyms;

I was staying with my grandparents in Madagascar and old = ancient, big = huge, boring = dull
thelmelghbors Invited o to thelr daughters wedig. On When you use synonyms,you can make your descriptions exam success.
the big day, we arrived outside an enormous tent. There more interestin’ggavaitiing the same wordhiie
was a zebu (a type of cow) at the entrance brought by the

groom. He offered the zebu to the bride’s parents to thank b Work in pairs. Improve the sentences wigh

them for their wonderful daughter. Inside the tent, there synonyms or more descriptive adjectivei 4=y | Wordbuilding | 1 x
were beautiful decorations and over 300 excited relatives use words from Exercise 2a, the wordbi

and guests. The women wore colorful dresses. The older oryour own ideas.

men wore formal suits, but the younger men were less
formally dressed. Finally, the ceremony began with some
speeches. The crowd listened politely, and sometimes they
laughed and clapped. Finally, it was dinner, and I suddenly
realized what the zebu was for. We ate massive plates of 2 In the US. you can buy big burgers.

meat, and it was delicious. The meal for the bride and » & Erase
groom was on a special plate, and they ate it using only one
5poon to show they were now joined as one.

beautiful ancien

| Veniceisanceciywinlosorian Highlight the word that is not a synonym.

3 The parade was kind of boring after ¢
1. huge / massive / wonderful
2. dull / enormous / boring
3. tasty / disgusting / delicious

Work in pairs. Look at the topics in Exer 3 7 i
Ihink of wo or three mterestmgaciccts 4+ Wonderful / ancient / nice

. Use a dicti to help you. The rat T k3
DL 5. happy /exciting / interesting

food - delicious, tasty disgusting

[ A wedding in Madagascar 4 All the costumes were nice.

o0

5 Twas very sad to leave Paris.

)

w

Choose one of the topics below and writ
description (about 100 words) of it for a traver biog:

a day you remember from a vacation
+ your favorite place in the world
L or celebration in your country

A Wordbuilding exercise in the Student’s Book (left)
alongside the supporting activities available in

O use descriptive adjectives? K i .

[ use synonyms to avoid repeating the same word? the Online Practice (nght)_

[0 make the event or experience sound interesting?

»

Work in pairs. Read your partner’s description.
Doesit ..

THETRIP OF ALIFETIME - PLANNING A CELEBRATION - EVENTS INTHEYEAR - AN INVITATION 77

my life |, pyremrm
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Life methodology

Life and assessment

Life, Third Edition incorporates assessment strategies
that reflect the National Geographic Learning values
of global competence, real-world communication,
and personalized success. We bring the world to the
classroom, and the classroom to life; a principle that
doesn’t stop when assessing students. We also want to
know who our students are, what makes them special,
and what they value, so we can support them on their
learning journey.

Life, Third Edition treats assessment as an iterative
process with four stages that overlap: Place, Teach,
Practice, and Evaluate.

National Geographic Learning Online Placement
The National Geographic Learning Online Placement
available on Spark recommends placement into the
appropriate level of Life aligned to the CEFR.

L1 7.{d; ]} (and monitor progress)

Learning objectives

Unit goals at the start of each new unit set learner
expectations and help both students and teachers
monitor progress throughout the unit.

Student’s Book

Life develops students’ language proficiency through

a fully integrated approach to skills, with carefully
scaffolded activities that guide students to navigate
spoken and written texts and to use new language in
productive speaking and writing activities competently
and confidently. Language and learning objectives

are CEFR-aligned, and task types provide exposure to
those commonly encountered in exams.

[Ji.{q (4] (and monitor progress)

Online Practice

Students consolidate their learning through fully
comprehensive and course-specific practice provision.
Teachers can assign activities according to learning
objectives and review student progress in the Course
Gradebook, where they can access reports on
individual and class performance.

Self-assessment LAY :
R . t the end Of describe the ages of different people
eviews a
each Student’s Book
unit include self-study
aCtiVitieS designed to offer, accept, and decline invitations
Consolidate learning and write a travel blog post using descriptive adjectives
. d f dis;uss health and well-being, and plan a volunteer
give students a sense of  project
their own progress. At the end of each review, students
complete “T can” self-assessment statements that

mirror the unit goals to evaluate their learning.

use infinitives to talk about future plans

use future forms to talk about plans, decisions, and
arrangements, and prepare for a festival

listen to infer meaning, and talk about celebrations

read about ceremonies, and analyze the writer’s view

14

Peer assessment

Peer review is built into the Sustainable life projects
and the writing lessons (Lesson E) in each unit of

Life. Students are provided with checklists against
which they can evaluate the work of their peers. These
checklists allow students to practice sharing and
responding to constructive criticism. They also teach
them to think more critically about their own work.

EVALUATE

Assessment rubrics for projects

Four Sustainable life projects per level provide extended
collaborative tasks designed to hone students’ research,
planning, and problem-solving skills, and to develop
their ability to work collaboratively.

Rubrics for the assessment of student performance in
these tasks include assessing their understanding of
the topic, evaluating the project output, and judging
how well they collaborated to solve problems and use
the resources creatively.

Assessment rubrics are provided in the Teacher’s
Resources on Spark for each project, to assist teachers
in using these tasks for formative assessment.

Unit and mid-course tests

Twelve unit tests and two mid-course tests for each
level of the series evaluate students’ progress in the
areas of: Vocabulary, Grammar, Reading, Listening,
Speaking, Writing, and Real life.

B The unit and mid-course tests are both
downloadable and deliverable online.

B Teachers can select target learning objectives
and language and skills areas in the Life, Third
Edition Assessment Suite in Spark to generate fully
customizable tests to administer online or as
paper-based tests.

m Assessment for visual literacy is available in the
Life, Third Edition Assessment Suite in Spark in
the form of two visual literacy tasks. The first has
a defined answer. The second is open to student
analysis, and teachers assessing this task can use
the guidance written by a visual literacy expert.
These tasks can be added to the customizable tests.

B Most tasks in the tests delivered on the Spark
Platform can be automatically graded. Valuable
insights into student, class, and institutional
progress are tracked in the Course Gradebook.

IELTS and Cambridge practice tests provide level-
appropriate practice of external exam task types,
which students are also familiarized with through
dedicated activities in the Student’s Book and Online
Practice, ensuring students are primed for success.

© Cengage Learning, Inc.



spark

Bring the world to the classroom and the classroom
to life with the Spark platform — where you can prepare,

teach, and assess your classes all in one place!

Manage your course Track student and
and teach great classes class performance on
with integrated digital independent online
teaching and learning practice and assessment.
tools. Spark brings The Course Gradebook
together everything helps you turn information
you need on an into insights to make
all-in-one platform the most of valuable
with a single login. classroom time.

STUDENT’S

TOOL
TEACHER

ONLINE

ey

Visit ELTNGL.com/spark
to learn more

© Cengage Learning, Inc.
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Unit walkthrough

UNIT OPENER

The unit opener gets students to engage with the unit topic through an
impactful photograph, and also sets the language-learning goals for the unit.

10b -

10d -

10e -

10f -

% UNIT GOALS

10a -

use collocations to talk
about vacations

- use the past perfect simple

to tell stories

identify subject questions,
and make predictions
about a listening text

« describe vacations with -ed/

-ing adjectives

- read about citizen guides,

and identify a writer’s
purpose

request tourist information,
and make suggestions

write an email reply
with formal or informal
expressions

analyze an infographic,
and watch a video about a
microadventure

Zoltan Takacs, an explorer who studies snakes, swims in Micronesia.

1 Work in pairs. Look at the photo of Zoltan Takacs. How do you think his
vacations are similar to his working life?

2 Listen to Zoltan and two other speakers. What is similar about their
working life and their vacations?

3 Listen again. Which accommodation and activities does each
person talk about? Write the number of the speaker (1-3) with the words
they use.

bed and breakfast _camping

diving _driving "
hotel _hiking

tent _sightseeing

4 Ask and answer the questions about your vacations.

When was your last vacation?

Where did you go?

What type of accommodation did you stay in?
What activities did you do?

What do you think makes a good vacation?

(SR NS

17

NEW The Unit goals section establishes
the communication skills and real-world
language that students develop in the unit.

16

Discussion and listening warm-up activities
get students talking about the unit topic and
introduce key vocabulary in context.

© Cengage Learning, Inc.



LESSONS A andB

Lesson A presents grammar and vocabulary through a short reading
text and activates learning through speaking activities designed to help
learners personalize the language.

Lesson B presents grammar and vocabulary through listening inputs from
arich variety of genres, before progressing to speaking activities designed
to help learners personalize the language they have learned.

Updated reading texts featuring real
and relatable stories introduce the
target language in context.

d B

Il + grammar past perfect simple « listening interview with of syllables «

grammar subject questions -

ion problems - y

ing va
iation'd - speaking

10b
Vacation of a lifetime

3 EBETH Listen to the interview and complete the text
in Exercise 2. Write one or two words, or a number.

4 Listen to the sentences from the interview
Which adjective do you hear?

speaking the vacation of a ifetime

10a
Vacation stories

Reading

Listening

1 Look at the photo of Ayutthaya. Have you ever
visited a place like this? Tell the class.

1 Work in groups. Have you ever had these problems
(or others) on vacation? What did you do?

1 The weather was bad.
2 You missed your plane/train/bus/ferry.
3 “The hotel wasn't very good.

4 Youlost your bags/passport/tickets.

5 You had an accident and went to the hospital

2 You are going to listen to an interview from a radio
show about travel. Before you listen, work with a
partner. Look at the notes below and discuss what
kind of information is missing (adjective, noun, verb,
number, etc):

T'm excited | exciting to visit a special place in
‘Thailand.

‘That sounds amazed | amazing!

‘The park is fascinated | fascinating.

4 Are the students ever worried | worrying about
2 Read the article with two vacation stories. Which camping out so near to them?
problems in Exercise 1 did they have? 5 1dontt think the elephants are interested /
interesting in us.
3 Read the article again. For each story, number the 6 Tm sure your tour groups are amazed | amazing

events (a-d) in the order they happened (14).
Story 1

by everything.

Vocabulary vacation collocations Vacation in

4 Complete the sentences with these verbs.

Wordbuilding -ed/-ing adjectives

a lost the reservation o
b arrived at the gate al an
¢ met at the airport book checkin ot go hire £ I'm excited to visit Thailand.
d the plane took off Bangkok. iting i

ieplane took o 1 Iplanto__ __abroad next year. Shinis a National Geographic Explorer and EOCIO T CCE T

2 When didy your flight? I o .
a went sightseeing 3 We hope to ata hotel in the city. B (S e e 5 Work with a partner. Look at the wordbuilding box.
b booked a hotel 4 Youcan _ _ adriver to take you around. lasts? Answer the questions.
¢ fell offa bike 5 Weneedto atthereceptiondesk. | f 4 1 Which adjective describes how a person feels?
- 3 B scribes person feels?

d learned Dutch 6 Ifyougosightseeing dont ________ lost. Eachgrouphasnomore than. g

students, and they arrive in Bangkok.
KhaoYaiisa*___ where you can
seelots of wildlife.

Shin doesn' think the students are worried about
camping near the* .

VACATIONS GONE WRONG-

Stories of terrible trips

Shin loves showing people around his country and
never gets tired of ¢ .

B

National Geographic Explor
and photographer, Shin
Arunrugstichai

The best stories aren’t about vacations that went well. No one wants to hear about your
perfect experience. Instead, we invited readers to send in their best “terrible trip” stories.

“I'went on a school trip to “I'd gone to the Netherlands

. » . il P
Hokkaido last year ... with my famils —

Our two teachers looked worried when they metall of us at Onthe fist day,

the airportin Tokyo, The airine had lost our reservation. The but I felloff ming Unit 10 Vacati
good news was that another airline could take us. The bad me to the hospit] nit10 Vacations
news was that the other airine was on the opposite side of the  parents had bool

airport and the flight was leaving in less than an hour. We ll
ran across the airport to the check-in, and then went through

stayed there. | wi

abroad. Luckiy, | 5 Match these verbs with the groups of nouns.

8 Complete the sentences with the past simple or the
past perfect simple.

security. Unfortunately, my friend and I lost the rest of the nurses were very book = @ hire e
group and couldn't ind the gate. By the time we arrived at the  hospital andwe 1 When my sister reached Rome, her luggage
gate, the plane had taken off with everyone else—except one \hadn’tseenw’ 1 on a tour, hiking cycling —___(notarrive), so she spent an hour
of our teachers, who was waiting for us. He didn't look happy. that evening! 9 at home, at a campsite, at a hotel waiting for it at the airport.
3 arestaurant table, a flight, a ticket 2 We hadn't expected the guests until the evening,
p— 4 aduiver, a tour guide, an instructor (g0) for lunch while the hotel
5 20 vacation days a year, sunburned, TOOmS. The temples of Ayutthaya in Thailand

lost

w

We________(not eat) for hours, s0 when we
finally arrived in the city center, we immediately
looked for a cafe that was open.

Grammar past perfect simple

IS

Irealized | _______(lose) my passport as

| _—
4 soon as I put my hand in my pocket.

. put my 1y p
5

evening!

Aguestatourhotel
purse, so I sent it back to her.

(leave) her

Listening activities present the
grammar in context and develop

For more information and practice, see page 174.

EN

Wed had a great time on vacation, but everyone

6 Look at the grammar box and answer the questions. - (be) happy to get home

Clear examples of the

grammar form and use are 1 How do we form the past perfect simple? 9 Pronunciation ‘d both top-down and bottom-up
isten to sentences 4 and 6 in Exercise 8. . . .
provided through a simple 2 What other tnse do yousee n cach sentence? - Noticethe pronnciaion o . Then Iten again and listening skills through carefully
repeat.
summary box and reinforced 3 Which action happened first in each sentence? b Work in pairs. Student A reads the first story in the scaffolded tasks.

article again. Student B reads the second story. Then
cover the two stories and retell them in your own
words. Pay attention to the pronunciation of @.

My

by related practice. A revised,
visually supportive Grammar

7 EIETHE Read the conversation and choose the

correct options. Then listen and check your answers story is about a group of teachers and students.

ti t the back A Hey, your e back Howwasyour rip? My story is about a young man on vacation in the
jmmim... To be honest ['im happy to be home! i Abgori
summary section a € bac A: Why? What 'happened / had happened? ctfertands 1e
. B: Well, on the first day, someone stole my bag. . . .
of the book offers flexible . ETS'L';T‘S’;Z‘?ZSEE‘{,1‘.12';212‘023‘"“““” Speaking / myiife)  —————————— My life speakmg tasks gu|de
oy Dy
B: No. The hotel *reported / had reported it to the 10 Tell your own story about a vacation that went
reinforcement for both police, but we never caught him. wrong, The story can be real or imaginary. Wite five learners to use grammar and
A: That’s horrible. sentences about it using these ideas: . H
teachers and students. Bt Yeah. Luckiy |‘packed/ d packed my passport ot vocabulary in personalized
and money in a different bag, So [ was still able . g:e[“h’e"‘:ifs d‘iifsﬁhte d..
toe y vacation—at least after I “bought / N Y H H
o oy my vacation:atlesst afar ought © While we were thre, . contexts which reinforce the
A: Sothe rest of the trip was OK? - Onthelast day, ... .
B Yeah, ftwas OK. Actualy on the last evening the ~ + Afterwed rrved home, we . lesson goals and provide
N g;‘llc]l;‘;mfﬁlvﬁgg}f"» 11 Work in pairs. Take turns telling your stories. Do you inf I
B: Wl I tred to find the manager, but she I/ gt think your partner’ story is true or not? informal assessment
for the night. But the assistant manager *had / ear e Jith my family. P
hadhadsome candis andmied et guoss Lstyeas o o Bl ity it On i opportunities.
tossit in the reception area and sing songs from their : e e )
different countries. That was fun. In fact, it ‘was/ weeks before, wed hired a company to bring usto ..
had been probably the best night of the vacation!
my life > [XVXISINIGEITA - THEVACATION OF ALIFETIME - APLACEYOUKNOW - TOURISTINFORMATION » ANEMAILREPLY 119
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Unit walkthrough

LESSON C

Lesson C explicitly develops reading comprehension and
critical thinking skills by engaging students with rich topical
input through a longer reading text.

1 OC reading the citizen guide - critical thinking a writer's purpose + word focus place + speaking a place you know

Alternative travel

Reading Word focus place
1 Work in pairs. Read the short review of a tour at the top of 5 Read these sentences from the article that
page 123 and discuss the questions. contain the word place. Match the words
and phrases in bold in the sentences (1-4)

1 Whatisit
2 Who wrote it?
3 Have you ever written a review?

© with the meanings (a-d).

1 It stops outside an ancient place.
A De Yudha took her to a good place
What was it about? o catvith real Balnese o,
Acitizen guide might show you
where alive concert will take place.
1 Onatypical bus tour, the tourists get back onto the bus After they had been sightseeing

“exactly twenty minutes later” because . all over the place, they drank tea

a the tour is carefully controlled together.

b they are bored of the place

o

N
w

Read the article. Choose the correct answers (ac).

IS

¢ theywant to leave before the other buses a happen
? b somewhere recommended
2 The main reason Ruth enjoyed her tour was because . ¢ everywhere
a she tried the local Balinese food d abuilding or area
b De Yudha was a very friendly guide
¢ shewas traveling on her own 6 Work in pairs. Ask and answer the questions

N . - about your town or city.
3 The main advantage of using a “citizen guide” is y Y

a you can book them online 1 Do you see tourists and tour buses all
b you experience different things over the place?
¢ they are cheaper than normal guides 2 Isitaplace where there are lots of things

for tourists to do? Why or why not?
3 Where are the best places to go
sightseeing and shopping?
4 What special events take place every
year?

4 The main skill of a citizen guide is that they .
a know about the history of the country and its people
b can communicate with people from other countries
¢ can remember facts and important years and dates

5 Which is the best summary of this article?
a It compares two types of tours. .
b It describes the typical day of a citizen guide. Speaking - mylife

¢ It explains why citizen guides are popular.
7 Work in pairs. Plan a two-minute

presentation for tourists about the place you

m Critical thinking a writer’s purpose live or a place you know well. List what they
an see and do there, and use some of these
3 The style of a piece of writing, and the information included, ideas to help you.

depends on the writer's purpose. Look at the purposes (1-5)
and read the article again. Check (v') the three options that
best describe the writer’s purpose.

the best places to eat

good places for sightseeing or shopping
places with a good view

special events and festivals

art galleries and museums

your own ideas Unit 10 Vacations

[ 1 tocriticize organized tourism in groups

[ 2 to criticize the number of tourists visiting ancient
places

[ 3 to explain how you learn more about a pl

zen guide

[0 4 tosuggest that jogging is the best way to see art

05 torecommend that people use citizen guides

with a

8 Work with another pair. Take turns giving
your presentation. Try to convince them to
visit your place.

Work i c h for Exercise 3 and It’s a place where there are lots of things to.
or ujfpalrs. ompare your choices for Exercise 3 and give do for tourists. For example, lots of different: Personalized walking tour of
reasons for your answers. Jestivals take place here.... B i Lusings

3daysago Q0

s

Ifyouarein Limaand want to visit the
fashionable neighborhood of Barranco,

1100% recommend you book Luciana as
122 your walking guide. She has local knowledge
and great stories, and she shows you the
best places to try Peruvian cooking.

Critical thinking activities develop a wide 1 ll( rise ()f tll(
range of sub-skills like understanding the
difference between facts and opinions
and reading between the lines. Students
are provided with the tools they need to ol dogd e
interpret information-rich topics and form I Imagine the typical tour bus. It stops outsideanancient | 525 Ruth.“He felclike my friend by the end of "

place, next to 10 other buses. A group of 30 tourists get De Yudha is one of a growing number of “citizen guides”

6 ©og @ (5] e e Ee e e ey,
c‘ lzen independent travelers are looking for. Instead) this new
generation of tourists would like a personal tour with a local
guide. Take Ruth Sandur, for example. Ruth was traveling

[
,, alone in Bali, Indonesia, and connected with a local guide,
De Yudha Herdyana. De Yudha took her to tourist-free

destinations, uncrowded beaches, and a good place to eat,

their own opinions. off and stand together. They avoid all the other groups worldwide. They offer their services online at reasonable
of tourists near them while their tour guide reads prices; you don't have to be rich to hire a guide. And
outalist of historical names, dates, and places. Then, instead of taking the normal tour, your citizen guide might
they have five more minutes to take photos and 10 give you a river tour by canoe, go jogging with you to see

local street art, or show you where a live concert will take
place. Nikki Hellyer works for the website “ToursbyLocals."
It offers a choice of almost 5,000 guides in 178 countries.
She says about these guides: “In some cases, they've got
generations of family there, plus unique stories and access
to different things.”

I So what makes a successful citizen tour guide? Some
quides have to take special training and get qualifications.
Or they might be a professional historian or someone who
can share their knowledge in memorable ways. Above all,
they know how to talk to strangers. Jorteh Senah found
this out when he met local guide Bakr Ghoniem in Egypt.
After they had been sightseeing all over the place, they
drank tea together and Bakr told Jorteh about ife in
Cairo. “It turned into a real conversation. It was a cultural
experience on so many levels.”

minutes at the souvenir shop. Exactly 20 minutes later,
they go back to their seats on the bus and drive to the
next stop.

citizen guide (n) /'sitizn gaid/ alocal person who shows people
around the place they live

historian (n) /hr'stozrian/ someone whois an expert on the subject
of history

memorable (ad))/memarabl/ easy to remember

reasonable (adj) /'rizznabl/ fair or sensible

unique (adj) /ju'nik/ the only one of its kind

my life - avacarionstory - THEVACATION OF ALFeTIME > [NZVTEATIITITN - TOURISTINFORMATION - ANEMAILREPLY 123
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LESSONS D and E

Lesson D simulates real-life contexts for students to practice using

functional language related to the unit’'s communicative goals.

124

1 od real life requesting and suggesting + pronunciation /dzo/ » speaking tourist information

Tourist information

-

N

w

&

5

-

Real life requesting and
suggesting

REQUESTING and SUGGESTING

Requesting information
[Jrm interested in visiting ...

[JDo you know the opening times?
[JWhat time does it open/close?
[JCould you tell me the price?
[JHow much s it?

(s there any public transportation?
[ How often does the (bus) go?
OArethereany ... 7

Suggesting options

[JHow about g?
[Youcanalso....
[JAnother optionisto ...
[Joryou could take ..

Work in pairs. Read the travel information
about the Tarxien Temples. Would you visit this
kind of place on vacation? Why or why not?

Look at the blanks (1-5) in the travel
information. What questions can you ask to
get the information?

1 Which days is it open?

2 What time does it close?

Listen to a conversation at the tourist
information office. Complete the information
about the Tarxien Temples.

Look at the expressions for requesting
and suggesting. Then listen again and check ()
the expressions you hear.

Pronunciation /dza/
Listen to the questions. How does the
speaker pronounce the first two words?
Would you like a ticket?
Could you tell me the price?
Listen again and repeat the questions.
Work in pairs. Practice a conversation similar
to the one in Exercise 3.

n

Student A: Turn to page 154.
Student B: Turn to page 155.

Information for visitors

: TARXIEN
TEMPLES

IN MALTA

This is a UNESCO World Heritage Site. The four
Tarxien Temples are around 5,000 years old.

ADDRESS: Neolithic Temple Street, Tarxien

OPENING TIMES: Open from
to Sunday, from 10 a.m. to? pam.
(Last admission at 5:30 p.m.)

TICKETS: Book in advance or buy at the
a

© Adults: €6.00

® 12-to17-year-olds, seniors (over 65), and students:
“€ .

© Children (6-11): €3.00
© Infants (5 and under): Free
Alocal guide is available on request.

TRANSPORTATION TO THE SITE: Buses every
hour from the ®.

Each Lesson E focuses on one text type,
reflecting the expectations of international
exams.

Lesson E provides targeted writing skill development
through a genre-based process writing approach.

my life  + AVACATIONSTORY  THEVACAJION OF A LIFETIME

LY VXC TGPV TOURIST INFORMATION

AN EMAIL REPLY

The Real life sections
give students the
language they need for
the real world.

© Cengage Learning, Inc.

Lessons D and E have been
aligned with speaking
activities (D) and written texts
(E) that students are required
to produce in external exams
like Cambridge and IELTS.

|'| Oe writing an email reply + writing skill formal and informal expressions

Unit 10 Vacations

of three questions to ask the tour company about
this vacation. Then join another pair and compare
your questions.

2 Read the email. Choose the correct options.

1 Mr Rossi has / hasn't written an email to Isabela.

2 Isabela asks Mr. Rossi | answers Mr. Rossi’s
questions.

3 Isabela makes two / three recommendations.

From: Isabela Silva

Subject: Enquiry about river cruises

Dear Mr. Rossi,

Thank you for your enquiry about our river cruises.
We are excited that you plan to visit us in Manaus.

In reply to your first question about the best time of
year to visit the region, March and April are very wet,
and October and November are very hot. | would
recommend July or August.

You also asked about traveling from Italy to Manaus.
The best way s to fly from Rome to Sao Paulo and then
take a connecting flight to Manaus.

1 hope that answers all your questions, and | look
forward to hearing from you again soon.

Best regards,

Isabela Silva

Amazon River Cruise Vacations

3 Writing skill formal and informal expressions

When you write an email, it is important to use the
correct level of formality. Underline formal expressions
in Isabela’s email that have a similar meaning to these
more informal expressions:

Starting

1 Hi

2 Thanks for asking about ...
3 It's great that you plan to vi

Replying and recommending
4 About your first question, ...
5 Tdsay..

6 Tdflyfrom...

Ending

7 Does that answer everything?
8 Hope to hear from you soon
9 All the best

Thanks for your email

m Writing an email reply

1 Work in pairs. Look at the photo and caption. Think

Ariver cruise boat on the Amazon, Manaus, Brazil

4 Read another email. Is it formal or informal? Why?

From: Rosine

Subject: My visit!

Hi,

Thanks for inviting me to your country and to your
home. ' very excited about coming.

I can come any time this year, but when would be the
best month to visit? When is the weather good? Also, if
Ifly into your capital city, what is the best way to travel
to your house?

Have you got any questions for me?

See you soon! (I hope!)

All the best,

Rosine

5 Write a reply (about 100 words) to Rosine’s email

in Exercise 4. Use the same level of formality and
include:

« answers to her questions.

+ two recommendations.

+ aquestion at the end of the email.

6 Read your partner's email. Did they:

« include the correct information?
« use the same level of formality?

my life - avacation story

THE VACATION OF A LIFETIME - A PLACE YOU KNOW.
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A clear instructional design leads
students through a consistent
sequence of a writing model, a writing

skill, a productive task, and then

guided peer review and correction.
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Unit walkthrough

LESSONF

Lesson F extends critical thinking skills by developing visual literacy skills and
promoting active global citizenship through Sustainable life lessons.

10f ey
A microadventure

1l Visual literacy creating
infographics

Unit 10 Vacations

Video

3 Lookat the photo and the caption. Do you think a
‘microadventure is relaxing or active?

4 DETE Watch the video about Alastair Humphreys'
‘microadventure with his friend Temujin. Number
the actions (a-h) in the order you see them (1-8),

6 Work in pairs. Watch the video again but
with the sound off. Describe what happened in the
‘microadventure as you see each action in the video.
Use the past simple and the past perfect.

2 Workin pairs. Discuss the questions
After theyd walked around Split, they left the city

‘Which parts of the infographic do you look at
first: the images o the text? Why

How easy is it to see the differences between the
survey results? Is color used effectively? a
Are the pictures necessary? What difference do
they make?

Eight lessons with a

VISUaI llteracy fOCUS 1 Workin pirs Answer the questions about the
. infographic.

per level draw on rich 1 What docsit show?

]

Work in pairs. Plan your own 24-hour

Speal
They left the city in a car.
They bought some bread, grapes, and meat. 7
¢ The

a It compares relaxing vacations with active 'y swam in a river. microadventure with an infographic. Use small
Vi d eo content an d Vi sua I Vacations. 4 Where s the information about how they did the They walked around Split in Croatia pictures,words, and phrases, arranged in an
b It reports the results of a survey about two _ survey? Why is it there? Alastair brushed his teeth. attractive way. Include information such as times,
. . . types of vacations. 5 Do you ever see or create infographics in your ‘They had some water and watched the places, and activities.
information prese ntedin a ¢ It gives information about vacations in studies or work? Why or why not sunset.
different co

They walked to the top of a mountain.

Ml 7 am. = catbreakfust on a mountain
Alastair called his mother.

untries.
Which type of vacation do you prefer? Why?

variety of different formats
to develop students’ ability

8 a.m. = start walking up the mountain
5 IDEIE Watch the video again. Choose all the KT gup

correct options to complete the sentences.

Work in small groups. Take turns deseribing your
microadventure using your infographic.

Alastair is 2

_ They rented
a a filmmaker

6%

. . a car
to critically interpret and of people madvonarer b motorydes 9 Choose one oftheaptions
were not sure ©awriter © bikes Option 1: After the lesson, make your own
analyze visual content and 3 T st e S ohe s
59% ): ““““i%h"d . < Option 2: Turn your infographic into a story. Write
. . . . over a bridge about 120 words about your microadventure.
express their thlnklng 1g} of people prefer ¢ around a bend )
. arelaxing vacation 0, 4 Attheriver, they saw ____
Enghsh 35% a fish b adragonfly ¢ afog
. of people prefer 5

C e On the top of the mountain, they could hear
an active vacation s

a people b animal ¢ mus

Which
vacation
do you
prefer?

razi) I N ™S
Japan TS RS 7N
crina | I TS 7
Argentins I S I S 7N
wexico o m
Netneriands [N S = S 73
.. 1. [ o

aly [ T-]

&pein

Sourc: G srvey among 2200 e usrs s 154 17countes

Hladai ahdTemuin ona
ridoddyenturt in Croat.

Alastalsays"A icroadventure
i5%hort, smpl,ocal,and cheap”
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Four Sustainable life lessons per level guide students to develop
problem-solving and collaborative skills through engaging video
content and a project-based task designed to help students
become active citizens in their own communities.

SUSTAINABLE LIFE @

5 Look at the photo on page 114 and read about
Daniela Blanco. What was the competition for?

Infrastructure, industry,
and innovation

Project

Daniela Blanco is an innovator. In 2019, when she was a Ezojsctibet o

student, she gave a presentation at The Giobal Student. In paizs, you aze solng to prepare
L 4 business and the problem it solves

students who have started a new business. Daniela won

O e IS 10 Research Work in pairs. Choose one option and

follow the instructions.

6 IDEE! Watch Video 2 about Daniela Blanco and
answer the questions.

1 What industry does Daniela work in?

2 What was the problem in her industry?

3 Who does she think can be an innovator?

7 DEB Watch Video 2 again. Choose the correct
answer(s). There may be more than one per question.

We need chemicals for ____,
a electroni

b clothes

¢ food

Option I: Choose an innovative business you are
interested in. Research the company online and
find out what problem it solves with s products or
services.

Option 2: Think of a problem you want to solve
(e:g. an environmental or sacial problem). Plan
anew business to solve this problem. Agree on a
name and what product(s) or service(s) the business
will provide.

11 Planning Prepare a three-minute presentation

about the business. Use this structure and decide
who will present each part.

Introduce yoursely
Explain the problem.

Introduce the business and explain how it solves
the problem.

nd where you are from.

2 Tosolve the problem, Daniela used + Thank the audience and invite them to ask
a solar energy o
fela Blanco, innovator b new chemicals
I and founder of the company ¢ artificial intelligence Remember to practice your presentation a few
tics times.
) 3 How did Daniela feel about her move to New
Yorl 12 Presentation and feedback Work in groups. Take
a Shefelt closer to her family turns presenting your business. When you listen to
. . b Ttwas good for her career other groups, use the feedback form to give a score
Vocabulary in context Video ¢ She felt safer. from 1 (needs work) to 5 (excellent) on each area.
4 Daniela at the Global Student Afterward, give a total score out of 25 and some
1 Lok at the words below. Match them with the 3 XE] Watch Video 1. Number the words in the Entrepreneur Awards feedback. For example: The structure was clear, but
definitions (1-3). arder they are described a presented an innovative idea please slow down.
a industry ¢ infrastructure b won $100,000
) » E— . appes Al The presentation structure waseasyto 1 2 3 4 5
. | 7_ \ b innovation c appearedina film T
(g | —_— 4 XX Watch Video 1 again. Match the sentences 5 P"“l"-‘"i‘s “d"‘!“lﬂ for “‘“'If” innovators is to_ The presenters spoke slowlyand clearly. 1 2 3 4 5
industry infrastructure innovation (1-8) to the categories in Exercise 3 (a—c) a find a problem to solve
b try only one solution The R 12345
1 Itmeans people have access to clean ¢ not fail SpIEseNies SPole o Sbolthre
1 solvinga problem with a new idea or product @ minutes.
) - . § . 2 There are different types, such as food, . The presenters explained theproblemand 1 2 3 4 5
2. the basicsystems for everyday lfe,such as roads healtheare, and construction. Speaking the soluton,
. for transportation _ 3 'This means you need people with new ‘The presenters answered the questions 12345
3 making different products or providing different ways of thinking. 8 In pairs, answer the questions about Daniela efectively.
services 4 ow
- 4 People need this to travel to work 1 What challenges has Daniela faced in her life?

2 Workin groups. Look at the categories (1-3) and =
think of one example for each. Then tell the class.

5 When you have more of th
more jobs.
6 It also means fast internet for

you have 2 What are some of her achievements?

3 What can you learn from her about innovation?

1 an important industry in your country communication. 9 Atthe end of the video, Daniela says, “There is
2 afamous innovation in human history 7 Its about problem solving and creativity. an innovator inside all of us, waiting ... to make a
3 an example of infrastructure (not roads) which is 8 It includes transportation and v

important for everyday life

14

difference” Do you agree with her? Why or why not?
electronics.

Comments:

15

20

© Cengage Learning, Inc.



REVIEW LESSON

Each unit closes with a review that provides students
with consolidation activities and an opportunity to

reflect on what they have learned.

Grammar

1 Complete the conversation with the past simple or
the past perfect simple.
A: How was your vacation?
B: It was OK, but we had a problem on the first day.
A: Why? What! (happen)?
B: Well, when we * (arrive)

at the hotel, they were full, and so we
8 (not / have) a room.

=

: Ohno! Why *

UNIT10 REVIEW AND MEMORY BOOSTER

5 BT Choose the correct option and complete B————

Real life

6 Put the words in the correct order to make

(you / not / book) a room before you arrived?
B: Thad!But someone ° (make)
amistake with the reservation. Anyway, they

° (get) us rooms in another
hotel, but it was in another town.
A: Sowhat’ (you / do)?

B: Well, I was a bit annoyed after everything that
8 (happen), but the manager
? (pay) for a taxi to the other
hotel.

A: That was nice.

2 Choose the correct option to complete the
questions.

1 How many tourists visit / do visit your town or
city every year?
2 What places photograph they |
do they photograph?
3 Where they usually stay | do they usually stay?
4 Who shows / do show tourists around the city?
5 How much costs a tour | does a tour cost?

Vocabulary
3 Complete the sentences with a pair of verbs.
checkin+get go+get hire+go stay+hbook
1 Choose where you want to and
then _aroom.
2 When you to the beach, it's easy to
sunburned!
3 First, _at the airport, and then
on the plane.
4 Tlike to _alocal guide when I

abroad.
4 Complete the adjectives with -ing or -ed.

What's the matter? Do you feel bor ?
This book is very interest
We had an amaz time in Peru.

‘This walk is so tir . Can we take a break?

[ I S O R

‘This movie is so excit !

Real world

7 Write the countries for these photos from the unit.

the sentences with your own words.

1 The most amazing / amazed place we learned
about in Unit 10 was ...
2 Twas interesting / interested in learning about ...

sentences or questions.

1 about / tour? / a / taking / how / sightseeing

2 know / do / you / opening / the / times?

3 another/is/to/a/ option / take / taxi

ICAN
use collocations to talk about vacations
use the past perfect simple to tell stories

identify subject questions, and make predictions
about a listening text

describe vacations with -ed/-ing adjectives

read about citizen guides, and identify a writer’s
purpose

request tourist information, and make suggestions

write an email reply with formal or informal
expressions

analyze an infographic, and talk about microadventures

128
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Memory booster activities ask
students to make a written record
of something, for example, a
written text or a graphic organizer

(like @ mind map or Venn diagram).

NEW The Real world activity
gets students to check what
they've learned in the unit in
terms of real-world content.

Learning outcomes at the
end of the lesson are linked
closely to the unit goals.

21



UNIT TG

IN THIS UNIT

Unit theme This unit is about
lifestyle and how we can stay
healthy through our everyday
routines and habits.

Vocabulary

« Unit opener chaton social media,
cook a meal, do sports, go for long
walks, play a musical instrument,
play video games, read books,
spend time with family and friends,
watch videos

« 1a everyday routines: get home
late, get up about eight, do exercise,
work long hours, take a break,
wake up early, watch TV, stay up
until midnight, feel tired, fall asleep

« 1d medical problems: headache,
backache, runny nose, earache,
stomachache, fever, sore throat,
bad cough

Wordbuilding
« 1b collocations with do, play, and
go: do homework, do karate,

do nothing, do yoga; go camping,
go hiking, go horseback riding, go
running; play cards, play soccer,
play the piano, play tennis

Word focus

« 1c phrases with feel

Grammar

« 1a present simple and adverbs
and expressions of frequency

« 1b present simple and present
continuous

Reading

« 1a aquestionnaire about how
well you sleep

« 1c an article about how nature is
good for you

Listening

« 1b aradio interview about
long life

Speaking

« 1a your habits

« 1b your current life

« 1c making lives healthier

« 1f your local park

Critical thinking

« 1c supporting statements with
examples

Real life

« 1d talking about illness

Pronunciation

e 1a /s/,/z/,or /1z/

« 1d one or two syllables?

Writing

« 1e aform

Writing skill

« 1e filling out forms

Visual literacy

« 1f describing contrast

Video
« 1f Yourlocal park

« Lead-in Draw three stick figures
on the board and write three ages
under each: 9, 49, 69.

« For each figure, ask students:
What are some typical activities for
people at this age?

« Write the students’ ideas on the
board. In Exercise 3, students
can refer back to these ideas.

1

« Students discuss the pictures in
pairs. Invite different opinions
about who Arnold Camfferman
possibly is and whether they
would try skydiving. Ask students
to justify their opinions.

Example answers

1 Students may say that Arnold
is brave/courageous, that he is
fit/active, or that he likes extreme
sports and emotions.

2 Some students may be attracted by
the idea, some may be scared by it.

Note: Students might comment
on the fact that it is an expensive
sport and that it has a negative
environmental impact.

22  Unit1 Lifestyle

Background information

The photo shows skydiver Arnold
Camfferman, who was 69 at the time it
was taken. The photo was commissioned
as part of areport on aging and longevity.
The purpose was to show the link
between healthy life habits and a long
life. The Dutch photographer who was
given the commission, Jasper Doest,

is not a skydiver, so initially he had
thought he could take the photo from
the airplane accompanying the skydivers.
But he wasn’t happy with the result, so

he coached one of the skydivers, Aaron
Molloy, to take the photo for him. He fitted
a camera to Molloy’s helmet and gave
him a remote control button to hold in
his mouth. To take the photo, Molloy had
to activate the camera with his mouth.
The photo appeared on the cover of the
National Geographic Magazine in January
2023 and was credited to both Jasper
Doest and Aaron Molloy.

2

« Read the questions with the class.
Play the description of the photo.
Let students compare answers
in pairs before checking with the
class.

Answers

1 He has a good diet, and he does a
lot of exercise.

2 Every week.

3 Find something you love doing, and
never stop playing.

3

« Use mime or visuals to check
the meaning of any difficult
words in the box (see Teacher
development).

« Students discuss the free-time
activities in the box then discuss
the questions. Refer them to the
example sentences as a model. In
feedback, ask volunteers to tell
the class what they learned about
their partner.

« Exam tip This exercise provides
exam practice for IELTS,
Speaking Part 3 (Discussion)
and Cambridge B1 Preliminary,
Speaking Part 4 (General
conversation).

Answers
Students’ own answers.

© Cengage Learning, Inc.



unit 1 Lifestyle

Arnold Camfferman skydiving above the Netherlands

UNIT GOALS 1 Work in pairs. Look at the photo and read the caption. Discuss the
1a - use the present simple and questions.
adverbs and expressions of 1 What kind of person do you think Arnold Camfferman is?
frequency 2 Would you like to try skydiving?
- talk about everyday routines X . X
2 Listen to someone talking about the photo. Answer the questions.
1b - use the present simple and
present continuous, and 1 What does Arnold do to stay healthy?
listen for the main topic 2 How often does he go skydiving?
. . - o0 .
. use collocations with do, 3 L/\‘/heri)t is Arnold’s advice for a long and happy life? Do you agree with
play, and go me
1c - read about the benefits of 3 Work in pairs. Look at the free-time activities. Discuss the questions below.
nature, and learn about
giving examples cook a meal chat on social media go forlong walks
1d - talk about illness and give do sports play video games play a musical instrument
advice read books watch videos spend time with family and friends
Te - fill out a form with personal . .
information 1 Which activities do you often do? Why?
) 2 Which are good for a healthy lifestyle?
1f - watch a video about people
in a park, and discuss your 1 often go for long walks because it’s relaxing and it helps me to study.
local park 1 also think it’s good for a healthy lifestyle.

Visual literacy

It can be good to encourage students to
draw images of the vocabulary they are
practicing because this supports visual
literacy development by helping them
communicate ideas in visual form.

When students make notes, asking them
to include a drawing or doodle to help
them remember and understand new
language will support their vocabulary
comprehension and retention.

spark You can also use the Word
Lists in the Teacher Resources in
Spark to help your students build
their English vocabulary.

Extra activity

Ask students to work in pairs to decide
which activities you (their teacher) often
do and which you rarely or never do.

Briefly describe the activities you often do.

Find out which students predicted your
answers correctly.

Teacher development

Classroom tips: using mime or visuals to
check words

At level 3, most new words can be
explained with a picture or a mime. Here
are two suggestions for checking the
meaning of the activities in Exercise 3.
Find pictures for all the activities. You
could choose to print out or cut out

© Cengage Learning, Inc.

pictures to make flashcards, or use your
classroom technology to project pictures
you have found online. Show the pictures
and ask: What can you see? or What are the
people doing? Elicit ideas from students.
At the end, ask students to look at the
activities in Exercise 3 and match them
with your pictures.

Act out the activities in Exercise 3 (e.g.,
mime cooking, playing a violin, reading
a book) and ask students to call out,
write down, or silently remember the
activities you are miming. At the end,
students match what they said, wrote,
or remembered with the phrases in
Exercise 3.

Unit 1 Lifestyle
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AT A GLANCE

« vocabulary everyday routines
+ reading find out about sleep

e grammar presentsimple and
adverbs of frequency

* pronunciation /s/,/z/, or /1z/
« speaking your habits

Lead-in Books closed. Act out
different activities from the list

in Exercise 1 (e.g., waking up,
working, watching TV, falling
asleep) and ask: What am I doing?

As they guess each activity, point
to your watch (or your wrist)

and ask: What time do you ...? For
example, What time do you wake
up? This helps students think
about their everyday routines.

Vocabulary everyday
routines

1

a

« Ask students to work in pairs.
Refer students to the example and
explain that they must use each
word/phrase only once.

« Elicit answers in feedback. Check
the meaning of any unusual
verb + noun collocations (see
Vocabulary notes).

b

« Have students use the expressions
to describe their typical day in
pairs. Describe your own routine
as a model.

Answers
See answers on Student’s Book page.

Other possible combinations: get
home early, wake up late, stay up late

Vocabulary notes

Some collocations of verbs and nouns or
adverbs may not directly translate into
students’L1, e.g., fall asleep and take a
break.

24  Unit1 Lifestyle

1 vocabulary everyday routines « reading find out about sleep « grammar present simple and adverbs of frequency «
a pronunciation /s/, /z/,or /1z/ « speaking your habits

| usually need eight hours

Vocabulary everyday routines Reading

1 Work in pairs. 2 Read the questionnaire “How well do you sleep?”
and choose your answers (A, B, or C). Turn to page

a Match the two parts of the expressions for everyday 153 and find out what your answers say about you.

routines. Tell your partner.
1 gethome b a asleep
2 getupabout __J b late
3 do f ¢ hours .
1 worklong < d break Grammar present simple and
5 takea d e TV adverbs of frequency
6 wake up 9 f exercise
7 watch e g early 3 Match the sentences (1 and 2) with their uses (a and b).
g ?taly up "1 h m(ﬁ sdnicht 1 Iwork hard and sometimes get home late. b
10 felel N ! u'n}it midnig! 2 The average human needs around eight hours of
a ) elg sleep per night. _a
b Describe your typical day using some of the a to talk about things that are always true
expressions. b to talk about habits and routines
I often get home late ... PRESENT SIMPLE
I/you/we/they sleep he/she/it sleeps
V1.2 I/you/we/they don't sleep he/she/it doesn't sleep

Do I/you/we/they sleep ... ? Does he/shel/it sleep ... ?

For more information and practice, see page 156.

How well .
doyou Sleep:

g L. |

1 Do you often feel tired during 4 On the weekend, I:
the day? A usually sleep the same amount as any other day.
A No, | never feel tired. B sometimes sleep for an extra hour or two.
B | sometimes feel tired. C always sleep until midday! | never get up early.

C Allthetime! I'm al dy for bed. - . .
CIMEe ey torve 5 How often do you wake up in the middle of

2 How many hours do you usually the night?
sleep at night? A I never wake up before morning.
A Between seven and eight hours. B I rarely wake up more than once, and | usually fall asleep again
quite quickly.

B More than eight. | rarely stay up late.
C Fewerthan seven.

3 Before I go to bed, I often: 6 Areyou often tired at work?
A No, I'm never tired at work.
B Sometimes, so | take a nap after lunch.

C Two or three times a night.

A relax and watch TV or read a book.
B do some physical exercise.

C stay up late and prepare for the next day. C  Always! That's because | work long hours and get home late.

10
Readi ng Students compare their findings
with their partner.
2

« In feedback, elicit what the
students found out about each
other and whether they agree
with the results of the quiz.

« Ask students which of their
activities are “green”, e.g., How
often do they recycle things?
How much time do they spend in
the shower? Do they wash their
clothes more than once a week?

« Students work individually
to complete the task. Check
understanding of the meaning
of take a nap before they start
(see Glossary).

+ Optional step The reading
text is recorded. Play the
questionnaire and have students
listen and read while they select
their answers (see Teacher

development). Answers

. Students’ own answers.
« Refer students to the analysis

of their answers on page 153.

© Cengage Learning, Inc.



Unit 1 Lifestyle

4 Look at the grammar box. Complete the article about
sleep with the present simple form of the verbs.

Why ' do we sleep (we / sleep)?

From birth, we2 __spend (spend) a third of our lives
asleep, but scientists still >_dontknow (not / know)
exactly why.

Why* dowehave (we /have) problems
sleeping?

In modern society, many adultsS__dontget  (not/ get)
the seven or eight hours of sleep we need every night.
We often © work (work) long hours and we rarely
Z go (go) to bed early.

Why # dowesleep (we /sleep) differently?
It*__depends (depend) on the time of year and
also our age. Teenagers usually ©° ___need (need)
more sleep than adults. Lots of elderly people
n_don'tsleep (not/ sleep) longer than four or five
hours at night, but they often take (take)
naps during the day.

5 Pronunciation /s/, /z/, or /1z/

a Listen to the endings of these verbs.
Is the sound /s/, /z/, or /12/?
1 feels /s/ /1z/ 5 goes /s/ /1z/
2 needs /s/(/z)) /iz/ 6 dances /s/ /z/
3 watches /s/ /z/ (iz)) 7 does  /s/(z]) J1z]

4 sleeps (sD/z/ /zl 8 works (fs))/z] hz/
b Listen again and repeat the verbs.

6 Work in pairs. Discuss the questions.

1 What time do you and your friends normally
get up? How late do you stay up?

2 Does anyone in your family ever take a nap in
the afternoon?

7 Look for and underline adverbs of frequency in the
questionnaire “How well do you sleep?” Then write
the missing adverbs below (1-3).

Speaking

ADVERBS and EXPRESSIONS OF FREQUENCY

She’s usually late for work.
| often wake up at seven.
Do you often wake up in the night?

She wakes up two or three times a night.
Every month, | visit my grandparents.

For more information and practice, see page 156.

8 Look at the grammar box above. Choose the correct

option to complete the rules.

1 An adverb of frequency goes/ before the
verb be, but it normally goes after /the
main verb.

2 An expression of frequency (e.g., twice a week)
usually goes either in the middle

or at the end of a sentence.

9 Put the adverb or expression of frequency in

parentheses in the correct place in the sentences.

Sometimes there is more than one correct answer.
always

1 My brother,{plays tennis on Saturday

mornings. (always)

We go to the movies. (about once a month)

I take a bus to school. (every day)

She is at home in the middle of the day. (rarely)

They go on vacation. (twice a year)

Are you late for work? (often)

ool W

my life

10 Work in pairs. Take turns asking questions with How

often ...? and answer using an adverb or expression
of frequency. Use these ideas:

take public transportation
be late for school or work
be stressed at school or work
check social media
go on vacation
A: How often do you eat out?
B: About once a month.

always IEEEEEEEE 1 ¥Vork in groups. Wr?te five guestions fqr a
ifestyle questionnaire. Begin the questions with

usually IEEEEEECC How often ...?, Are you often ... 2, or Do you often ...?
Offer three answer choices (A, B, and C).

1 often 0 5 o ; )
How often do you take public transportation?

2 sometimes  IEEBECICICICC A Every day
B Two or three times a week

not often EEOOOO0O0OO C Rarely

rarely 5 12 Now work with another group and ask your
questions. What do their answers say about their

3 never IR lifestyles?

my life  »EEGEIEIE © YOUR CURRENTLIFE - MAKINGLIVES HEALTHIER - ILLNESS - A FORM n
Teacher development Grammar present

Learning to learn: reading while listening

The reading text in Exercise 2 is recorded.
Reading while listening can be a helpful
habit for students to develop, especially
when they read the text the first time. Here
are some reasons why it can be useful:

» It pushes students to read at the same
speed as the speaker.

It helps students with comprehension—
the way the speaker uses stress,
intonation, and pauses can help
students follow a text more easily.

« Students notice how words in a text are
pronounced and stressed.

o It builds confidence with reading—it
signals that students should read a
text naturally the first time they read it,
and that they should not worry about
unknown words.

© Cengage Learning, Inc.

simple and adverbs of
frequency

3

« Students work individually to
complete the task.

Answers
See answers on Student’s Book page.

4

« Point out the third person -s/-es
(sleeps) in affirmative sentences
and the use of the auxiliary do/
does in questions and negative
forms.

« Ask students to read the
article quickly for general
understanding. Ask: What is it
about? (why we sleep, why we
have problems sleeping, and why
people sleep differently).

« Ask students to read the article
again and complete it with
the correct form of the verbs
in parentheses. Let students
compare answers in pairs before
checking answers with the class.

Answers
See answers on Student’s Book page.

« Refer students to page 156 of
the Student’s Book for more
information and practice.

5 Pronunciation /s/, /z/, or /1z/

a XE

« Explain that there are three
different ways to pronounce the
s/es endings of the third person
singular present simple verbs: /s/,
/z/, or /1z/ (see Pronunciation
notes).

« Play the words. Students listen
to the words only. Play the words
again and ask them to choose the
correct pronunciation.

« Have students compare their
answers with a partner before
checking with the class.

« If necessary, play the words again,
stopping to check any disputed
answers.

Answers
See answers on Student’s Book page.

Pronunciation notes

After a voiced sound such as /d/ or /I/, the
third person -s is pronounced /z/. After
an unvoiced sound such as /k/ or /p/,

it's pronounced /s/. When a verb ends

in the following sibilant sounds /s/, /z/,
/d3/, /f/, or /t[/, the third person’s’ or‘es’is
pronounced /1z/.

To help students distinguish the difference
between voiced and unvoiced sounds,
ask them to put their hands over their
ears and say /d/ and /z/ and notice the
vibration. Then ask them to say /t/ and /s/
and notice the lack of a vibration.
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Unit 1 Lifestyle

| usually need eight hours

Vocabulary everyday routines Reading

1 Work in pairs. 2 Read the questionnaire “How well do you sleep?”
A and choose your answers (A, B, or C). Turn to page
a Match the two parts of the expressions for everyday 153 and find out what your answers say about you.
routines. Tell your partner.
1 gethome b a asleep
2 getupabout I b late
3 do f ¢ hours .
4 worklong < d break Grammar present simple and
5 takea d e TV adverbs of frequency
6 wake up K] f exercise
7 watch e g carly 3 Match the sentences (1 and 2) with their uses (a and b).
8 stayup i h tired
Y , 1 Twork hard and sometimes get home late. b
9 fecl h 1 until midnight 2 The average human needs around eight hours of
10 fall a j eight

sleep per night. _a

-3

Describe your typical day using some of the a to talk about things that are always true
expressions. b to talk about habits and routines
I often get home late ... PRESENT SIMPLE

Ifyou/we/they sleep he/she/it sleeps
012 Iiyou/we/they don'tsleep he/she/it doesn't sleep

How well

u sleep?

For more information and practice, see page 156.

nap (n) /nzp/ ashort sleep during the day

1 Do you often feel tired during
the day?
A No, I never feel tired.

B | sometimes feel tired.

C  Allthe time! I'm always ready for bed.

2 How many hours do you usually
sleep at night?

A Between seven and eight hours.

4 On the weekend, I:
A usually sleep the same amount as any other day.
B sometimes sleep for an extra hour or two.

C always sleep until midday! | never get up early.

7]

How often do you wake up in the middle of

the night?

A Inever wake up before moming.

B Irarely wake up more than once, and | usually fall asleep again
quite quickly.

C Twoor three times a night.

6 Are you often tired at work?

A~ No, I'm never tired at work.

B Sometimes, so l take anap after lunch.
C Always! That's because | work long hours and get home late.

B More than eight. | rarely stay up late.
C  Fewer than seven.

3 Before I go to bed, I often:
A relax and watch TV or read a book.
B do some physical exercise.
C stay up late and prepare for the next day.

4 Look at the grammar box. Complete the article about
sleep with the present simple form of the verbs.

Why ' do we sleep_(we / sleep)?

From birth,we?__spend __ (spend)a third of our lives
asleep, but scientists still>_dontknow _(not / know)
exactly why.

Why * dowehave (we /have) problems
sleeping?

In modern society, many adults®__don‘tget (ot / get)
the seven or eight hours of sleep we need every night.
Weoften® __Work  (work) long hours and we rarely
790 (go)tobedearly.

Why & dowesleep (we / sleep) differently?
1t?__depends _ (depend) on the time of year and
also our age. Teenagers usually ©__need  (need)
more sleep than adults. Lots of elderly people
n_don'tsleep (not/sleep) longer than four o five
hours at night, but they often 2 __take (take)
naps during the day.

w

Pronunciation /s/, /z/, or /1z/

Listen to the endings of these verbs.
Is the sound /s/, /z/, or /1z/?

ADVERBS and EXPRESSIONS OF FREQUENCY

She’s usually late for work.
I often wake up at seven.
Do you often wake up in the night?

She wakes up two or three times a night.
Every month, | visit my grandparents.

For more information and practice, see page 156.

8 Look at the grammar box above. Choose the correct

option to complete the rules.

1 An adverb of frequency goes|

y goes(@fier)/ before the
verb be, but it normally goes affer /(beforgthe

main verb.

2 An expression of frequency (e.g. twice a week)
usually goes either (@t the beginning)/ in the middle

orat the end of a sentence.

9 Put the adverb or expression of frequency in

parentheses in the correct place in the sentences.

Sometimes there is more than one correct answer.
always

My brother { plays tennis on Saturday

mornings. (always)

We go to the movies. (about once a month)

T take a bus to school. (every day)

She is at home in the middle of the day. (rarely)

‘They go on vacation. (twice a year)

Are you late for work? (often)

GE W

o

1 feels  /s/(zD) hz! 5 goes  /s/(z) hz/
2 needs /s/(z]) iz/ 6 dances /s/ [z/ (iz])
3 watches /s/ /z/ (zl) 7 does  /s/(z)) /el Speaking - mylite
4 sleeps (s)/z/ Izl 8 works (s])/z] )zl
b 10 Work in pairs. Take turns asking questions with How

Listen again and repeat the verbs.

o

Work in pairs. Discuss the questions.

1 What time do you and your friends normally
get up? How late do you stay up?

2 Does anyone in your family ever take a nap in
the afternoon?

7 Look for and underline adverbs of frequency in the

questionnaire “How well do you sleep?” Then write
the missing adverbs below (1-3).

always o o o [

-
-

often....?and answer using an adverb or expression
of frequency. Use these ideas:

+take public transportation

+ belate for school or work

+ bestressed at school or work

+ check social media

+ goon vacation

A: How often do you eat out?

B: About once a month.

Work in groups. Write five questions for a
lifestyle questionnaire. Begin the questions with

b

« Play the words again. Pause after
each one. Students listen and
repeat.

« Optional step Write more verbs
on the board. Ask students to use
phonemes to write the correct
ending on each: talks /s/,
plays /z/, catches [1z/, reads /z/,
gives [z/, washes [1z/, writes [s/,
listens /z/, makes /s/.

6

« Ask students to read and think
about the questions. Check that
they remember the meaning of
nap from the reading text.

« As students discuss the questions,
monitor and notice how students
are coping with the form and
pronunciation of present simple
questions and statements.

« Optional step Note any errors
you hear as students speak. After

26  Unit1 Lifestyle

usually mm [ ] How often ...?, Are you often ...?, or Do you often ...?
Offer three answer choices (A, B, and C).

' often  ~ HEEEEECOO )
How often do you take public transportation?

: i EEEECOOOO A Everyday
B Two or three times a week

not often o o o [ C Rarely

rarely 5 12 Now work with another group and ask your
questions. What do their answers say about their

3 never o lifestyles?

my life > EEIGEIXIEL - YOURCURRENTLIFE - MAKING LIVES HEALTHIER - ILLNESS - AFORM n

feedback, write short sentences
on the board with the errors you
heard and ask pairs or groups to
work together to correct them.

Answers
Students’ own answers.

7

« Students complete the task in
pairs. In feedback, copy or project
the list onto the board. Ask
individual students to write in the
missing words.

Answers
See answers on large Student’s Book

page.

Visual literacy

When students look at the explanation of
frequency adverbs on page 11, encourage
them to look at the chart and consider
how it helps them understand the use of
frequency adverbs. Ask: How can images
like this help you understand grammar
points? Encourage them to find similar
images online.

« Allow students time to read
through the grammar box
individually and complete the task.

« Optional step If your students
struggle with grammar, you
can lead the class through this
exercise, eliciting and confirming
the answers to complete the rules
as a class (see Grammar notes).

« Let them compare answers in
pairs before checking with the
class.

Answers
See answers on large Student’s Book

page.

« Refer students to page 156 of
the Student’s Book for more
information and practice.

GRAMMAR NOTES

Normally, adverbs of frequency such as
always, often, never, etc. go before the
main verb. However, something that can

© Cengage Learning, Inc.



confuse students is that with the verb to
be, the adverb of frequency goes after
the verb.

Compare:

She often arrives late to work.

She is often late to work.

Another common confusion students
have is with the position of expressions
of frequency (e.g., every day) compared
to adverbs of frequency. Unlike adverbs,
expressions of frequency do not go near
the verb. They go at the end of a sentence
or at the beginning of a sentence
followed by a comma.

Compare:
| take a bus to school every day.
Every day, | take a bus to school.

9

« Look at the example and
complete sentence 2 as a class.
Point out that sometimes more
than one answer is possible.

« Ask students to work individually
to decide where to put the adverb
or expression in the sentences.
Let them compare answers in
pairs before checking with the
class.

Answers

1 My brother always plays tennis on
Saturday mornings.

2 We go to the movies about once a
month. / About once a month, we
go to the movies.

3 | take a bus to school every day. /
Every day, | take a bus to school.

4 She is rarely at home in the middle
of the day.

5 They go on vacation twice a year. /
Twice a year, they go on vacation.

6 Are you often late for work?

Speaking
10

« Organize students so they are
working with a new partner.
Look at the ideas, refer to the
example, and elicit one or two
more examples of questions and
answers.

my life

« Students take turns asking
questions. They should respond
with answers that are true for
them.

© Cengage Learning, Inc.

« Monitor, checking for correct
question formation and use of
the adverbs and expressions
in students’ answers. Note any
common errors with the present
simple and adverbs of frequency.

« In feedback, call on individuals to
tell the class what they learned
about their partner.

« Write four or five simple
sentences with errors that you
heard; the errors should be
from different students and
anonymous. Ask students to work
in pairs to correct the errors.

Example answers

How often do you take public
transportation?

Often. Almost every day.

How often are you late for work or
school?

Never. / About once a week.

How often are you stressed at work?
Often. / Every day.

How often do you check social media?
Twice a day.

How often do you go on vacation?
Every summer. / Twice a year.

11

« Organize the class into groups
of three to four students. (Check
that there is an even number of
groups.)

« Refer to the example and elicit a
second example with a question
and three answer options from the
class, e.g., How often do you go to
the movie theater? A: Every week.
B: Once a month. C: Once a year.

« Optional step To help your
students with ideas, elicit a few
categories they could ask about
(e.g., sports, free time, food, work,
home). Alternatively, ask different
groups to prepare questions
about different categories.

Example answers

Sports: Do you often do exercise / play
sports / watch soccer live or on TV?
How often do you go to the gym?

Free time: How often do you go to the
movie theater / clubbing / out?

Food: Do you often cook dinner? How
often do you eat Indian / Chinese /
Italian food?

Work: Are you often late for work?
How often do you work in the
evening / on weekends?

Home: Do you often do housework?
How often do you do the laundry?

12

« Bring two groups together. Ask
them to sit in a circle so they can
ask each other questions.

« Students take turns asking their
questions. Tell them to make a
note of the answers so they can
present their findings later.

« Elicit information from each
group and discuss which group
has the busiest lifestyle.

« Exam tip This exercise provides
exam practice for IELTS, Speaking
Part 3 (Discussion) and Cambridge
B1 Preliminary, Speaking Part 4
(General conversation).

Answers
Students’ own answers.

Extra activity

Turn the activity into a class survey.

Each student walks around the class and
interviews as many students as they can

in five minutes. Then they sit with their
group and compare information. They

can then produce a report based on the
information they share. You could ask
students to write the report for homework.

spark For additional speaking
practice, use the Communicative
Activities in the Teacher Resources
in Spark.

Extra activity

If you are looking to extend this lesson,
you can try getting students to research
the following topic online:

Tell students they're going to research
common sleep problems and what actions
we can take to help with these problems.

Students should find information about:
« common sleep problems

« advice for sleeping well

Search words:

sleep advice

sleep problems
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AT A GLANCE

o reading staying healthy

o wordbuilding collocations with
do, play, and go

o listening in search of a long life

e grammar present simple and
present continuous

o speaking your current life

Lead-in Ask students to look

at the photo on page 12. Ask
students: What is she doing? How
old do you think she is? (100 at the
time of the photo). Ask if students
are surprised by her age.

1

+ Read the questions and the
example.

« Optional step Tell the students
about someone you know as an
example.

« Allow students time to think
about their answers. Students
work in groups of three or four to
discuss people they know.

« Elicit feedback to see who is the
oldest person anyone knows and
discuss how that person’s lifestyle
might have helped them to live a
long life.

Answers
Students’ own answers.

Wordbuilding
collocations with do,
play, and go

2

« Read the information in the
wordbuilding box with the class.

« Ask students to work individually
to complete the task. Let them
compare answers in pairs before
checking with the class.

« Exam tip This exercise provides
exam practice for Cambridge
B1 Preliminary, Reading Part 6
(Open cloze).

Answers
See answers on Student’s Book page.
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1b

grammar present simple and present continuous

reading staying healthy - wordbuilding collocations with do, play, and go - listening in search of a long life «
speaking your current life

What keeps them healthy?

Wordbuilding collocations with
do, play, and go

1

Who is the oldest person you know? How healthy is
their lifestyle?

My grandfather is the oldest person I know. He’s

83 and has a healthy lifestyle because he still does
exercise. He goes walking and plays golf.

2 Look at the wordbuilding box. Then complete the

article below with the verbs do, play, and go.

WORDBUILDING collocations with do, play, and go

When we talk about free-time activities, we often use certain
verbs with certain nouns. These are called collocations.

do exercise do gardening
go walking go cycling
play golf play games

3 Match these activities with the verbs in the chart
to make collocations. Use a dictionary if necessary.
Then think of one more activity for each verb.

camping cards hiking

homework horseback riding karate

nothing the piano running

soccer tennis yoga

Do Go Play

homework fishing cards

karate camping the piano

nothing hiking soccer

yoga horseback riding  tennis
running

4 Work in pairs. Talk about people you know using the
collocations in the chart.

My brother does karate. He’s really good at it!

ESECRETS
sLONG LIFE

=1

The island of Okinawa in Japan has a high number of
centenarians—men and women over the age of one
hundred. What are some reasons for their long life?

They ...
! g0 fishing and eat what they catch.

m 2 do alot of gardening and grow their own fruit
and vegetables.

3

GRAMMAR NOTES

Sports

There are basic rules with play, do, and go
(although there are some exceptions).
We use play with sports that involve

a ball (or something similar), e.g., play
soccer, tennis, golf, rugby, ice hockey,
badminton.

We use go with activities that end with
-ing, e.g., go swimming, skiing, fishing.
We use do with other activities when
we don't say -ing, e.g., do aerobics,
gymnastics, athletics, martial arts.
Exceptions: We tend to say do boxing
or do wrestling (not go boxing or go
wrestling).

rarely 90

90 cycling and never drive when they can walk.

often spend time with friends. They meet at people’s
housesand*___play

games.

shopping for food in supermarkets.

do regular exercise, 7 play golf,
go swimming, and lead active lives.

3

« Ask students to work in pairs.
Have dictionaries available for
students to check collocations
they are unsure about.

« In feedback, draw a table on the
board. Ask students to come
up to the board to write the
collocations. Then ask them
to add their new activities in
the appropriate columns. Ask
students if they notice any pattern
or rule (see Grammar notes).

+ Optional step Drill the phrases
for pronunciation practice. Note
the English pronunciation of the
following: piano /pi'eenav/, yoga
/'jovga/, karate /ka'ra:t1/.
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Listening

5 Listen to part of a radio interview with
photographer David McLain. Check (v) the topics the

speakers talk about.
1 [how long men and 3 [Hsleep
women live 4 [food

2 [ family life 5 [exercise
6 Listen again and complete the sentences with
three words.

1 No one knows why some people live
longer than others .
2 David McLain is traveling to places with large
numbers of people aged a __hundred and over
3 In Sardinia, men live to the same
age as women
4 Research shows that in countries where people
live longer, _family isimportant .
The younger generation in Sardinia are eating
more __burgers and fries
6 Young people are doing less exercise because
of their lifestyle

o

7 Work in pairs. Think about the lifestyle of people where
you live. Is it similar to the lifestyle in Sardinia? Discuss
these areas:

a how much exercise people do
b the importance of family and community
¢ type of diet

Grammar present simple and
present continuous

8 Look at the grammar box. How do you form the
present continuous? Then look at the five sentences
from the interview. Are they present simple (S) or
present continuous (C)?

1 One man is trying to answer these N
questions.

2 He’s speaking to us right now on the S
phone.

3 Men live to the same age as women. @

4 Every Sunday, the whole family eats ®
a big meal together.

5 The younger generation is eating S
more food like burgers and fries.

® co @ ©

9 Match the present continuous sentences in Exercise 8
with these uses (a—c).

a to talk about something in progress at the moment
of speaking 2

b to talk about something happening around now,
but not at the exact moment 1

¢ totalk about a trend or a changing situation __5

PRESENT CONTINUOUS

I'm speaking.

You're/We're/Theyre speaking.
He's/She’s/It’s speaking.

I'm not traveling.

You/We/They aren't traveling.

He/She/It isn't traveling.

Am | working?

Are you/we/they working?

Is he/she/it working?

Common time expressions with present continuous:
now, at the moment, currently, these days

For more information and practice, see page 156.

10 Complete the sentences with the present simple

or present continuous form of these verbs.

go play spend
not/do learn

1 We _relearning anew language at the
moment.

2 My friends andToften ___spend  time at
each other’s houses.

3 How often do you 90 to
the gym?

4 Tusually eat healthy meals, butI__don'tdo

any exercise.
5 More and more old people __are playing _ video
games these days. It isn't just young people.

Speaking - mylife

11 Write questions. Use the present simple in one

question and the present continuous in the other.

1 a How /usually spend your free time?
How do you usually spend your free time?

b /you/do / much exercise these days?
Are you doing much exercise these days?.
2 a /often/read novels?
Do you often read novels?

b /read /any good books at the moment?
Are you reading any good books at the moment?

3 a Where / normally go on vacation?
Where do you normally go on vacation?

b Where / plan to go this year?
Where are you planning to go this year?

4 a /speak/any other languages?
Do you speak any other | ?

b /learn / any new languages?
Are you learning any new |

12 Work in pairs. Ask and answer your questions

from Exercise 11.

my life (CILETY:N Y YOUR CURRENT LIFE

Answers
See answers on Student’s Book page.

Suggested answers for additional
collocations:

Do: aerobics, gymnastics
Go: shopping, dancing
Play: chess, basketball

4

+ Organize students into new pairs.
Model the activity by reading the
example and describing one or
two people you know.

« Monitor, making notes of good
use of the collocations and any
COMIMON errors.

© Cengage Learning, Inc.
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« In feedback, praise the students on

good use of the collocations and
write some errors on the board for
students to correct in pairs.

Answers
Students’ own answers.

Listening
5

« Refer students to the topics and
then play the interview.

« Optional step Ask students
to make a note of words and
expressions linked to each of the
topics. Explain that this is a good

learning habit and can help them
improve their listening skills.

« Let students compare answers in
pairs before checking with the class.

« In feedback, ask students what they
heard that helped them decide.

Answers
See answers on Student’s Book page.

Background information

David McLain is a professional
photographer who has worked on

many extended projects for National
Geographic. He has been traveling the
world with author Dan Buettner for more
than 15 years, meeting and studying
elderly people from the world’s Blue
Zones: five geographic pockets in the
world where people commonly live long,
healthy lives past the age of 100.

6

« Allow students time to read
through the incomplete
sentences. Deal with any queries.
Play the interview again.

« Let students check their answers
in pairs before checking with the
class.

« Exam tip This exercise provides
exam practice for IELTS, Reading
Part 8 (Sentence completion).

Answers
See answers on Student’s Book page.

7

« Allow students some time to
think about their answers before
discussing in pairs.

« Monitor, listening for any
interesting opinions to share with
the whole class in the feedback
stage. If possible, make a note
of any good use of key language
from the unit so far.

« In feedback, praise the students
on their discussion, share any
notes you made, and congratulate
them on good use of language.

Answers
Students’ own answers.
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What keeps them healthy? e ot

You're/We're/They re speaking.

Wordbuilding collocations with

3 Match these activities with the verbs in the chart
to make collocations. Use a dictionary if necessary.

photographer David McLain. Check (v') the topics the
speakers talk about.

do, play, and go ‘Then think of one more activity for each verb. 1 Mhowlongmenand 3 Usleep
1 Whois the oldest person you know? How healthy is womenive 4 Miood
thelr Lestylo? y ’ Y camping cards hiking 2 @familylife 5 [Mexercise
B i homework horseback riding karate
My grandfather is the oldest person I know. He's nothing the piano running 6 Listen again and complete the sentences with
83 and has a healthy lifestyle because he still does soccer tennis yoga three words.
exercise. He goes walking and plays golf: 1 No one knows why some people ive
2 Lookat the wordbuilding box. Then complete the Do Go Play _ Jonger than others .
article below with the verbs do, play, and go. homework fishing cards 2 David McLain is traveling to places with large
Karate camping the piano  numbers of people aged a_hundredand over_.
SN ith do, ple o nothing hiking e 3 In Sardinia, men live to the same
" oga horseback riding  tennis —ageaswomen._..
When we talk about free-time activities, we often use certain yog ° 4 Research shows that in countries where people
verbs with certain nouns. These are called collocations. running

do exercise do gardening
gowalking go cyding
play golf play games

4 Work in pairs. Talk about people you know using the
collocations in the chart.

My brother does karate. He's really good at it!

 ESECRETS

~ sLONG LIFE

The island of Okinawa in Japan has a high number of
centenarians—men and women over the age of one
hundred. What are some reasons for their long life?

They ...
-9
w2 do

and vegetables.

m 3 go

fishing and eat what they catch.

. alot of gardening and grow their own fruit

___ cycling and never drive when they can walk.

often spend time with friends. They meet at people’s
housesand®___Play _ games.

rarely g0

shopping for food in supermarkets.

6 do  regularexercise,” _ Play golf,

8 99 swimming, and lead active lives.

Background information

Sardinia (/sa:'dinia/) is an island that lies
to the west of the Italian mainland, in

the Mediterranean Sea. A census in 2019
confirmed that Sardinia has a population
of 1.6 million. It's noted for its wild
mountainous interior, and the beauty of
the sea and coasts. It is home to one of the

live longer, family is important .
5 'The younger generation in Sardinia are eating
more _burgers and fries .
6 Young people are doing less exercise because
of their lifestyle .

7 Work in pairs. Think about the lifestyle of people where
you live. Is it similar to the lifestyle in Sardinia? Discuss
these areas:

a how much exercise people do
b the importance of family and community
¢ type of diet

Grammar present simple and
present continuous

8 Look at the grammar box. How do you form the
present continuous? Then look at the five sentences
from the interview. Are they present simple (S) or
present continuous (C)?

One man s trying to answer these S
questions.

He's speaking to us right now on the
phone.

Men live to the same age as women.
Every Sunday, the whole family eats
abig meal together.

‘The younger generation is eating s ©
more food like burgers and fries.

N

00 «
ce ©®®

o

")

Match the present continuous sentences in Exercise 8
with these uses (a-c).

a  to talk about something in progress at the moment
of speaking _ 2

to talk about something happening around now.
but not at the exact moment _1

to talk about a trend or a changing situation 5

©

He's/She's/Its speaking.

Im not traveling.

You/We/They aren't traveling.

He/She/Itsn't raveling.

Am I working?

Are you/we/they working?

Is he/she/it working?

Common time expressions with present continuous:
now, at the moment, currently, these days

For more information and practice, see page 156.

10 Complete the sentences with the present simple
or present continuous form of these verbs.

9 play spend
not/do learn

We_re learninga new language at the
moment.

2 My friends and Toften __spend _time at
each other’s houses.

3 How often do you go to
the gym?

4 Tusually eat healthy meals, but I__don'tdo

any exercise.

»

More and more old people __are playing _video
games these days. It isn't just young people.

Speaking - mylife
11 Write questions. Use the present simple in one
question and the present continuous in the other.

1 a How/ usually spend your free time?
How do you usually spend your free time?

-

/you / do / much exercise these days?
Are you doing much exercise these days?

o
®

a /often / read novels?
Doyou often read novels?

-

/ read / any good books at the moment?
Are you reading any good books at the moment?

w
gx

a Where / normally go on vacation?
Where do you normally go on vacation?

-

Where / plan to go this year?
Where are you planning to go this year?

IS
o

/ speak / any other languages?
Do you speak any other languages?

/learn / any new languages?
Are you learning any new languages?

12 Work in pairs. Ask and answer your questions
from Exercise 11.

to complete the activity
individually.

« Check answers with the class. Ask

students to identity the present
simple forms first (see Grammar
notes) before telling you the uses
of the present simple.

my life | - vournasirs » ETIIYEEENANEE - MAKING LIVES HEALTHIER - ILLNESS - AFORM 3

sentences again and underline
the present continuous forms.

« Elicit the form again in feedback

and write it on the board. Refer
students to the grammar box and
point out how to form negatives
and questions.

« Ask students to work in pairs to
match sentences 1, 2, and 5 from
Exercise 8 with the uses of the
present continuous (a—c).

Answers

You form the present continuous tense
by using a present simple form of to be
with the -ing form of a main verb.

five Blue Zones, areas in the world where
people live exceptionally long lives. The
Blue Zone in Sardinia is in an eastern area
of the island, concentrated in the provinces
of Ogliastra and Nuoro. People there live

7,
simple rural lives in small villages. See answers on large Student’s Book

page.

« Check answers with the class.

« Refer students to page 156 of
the Student’s Book for more
information and practice.

Grammar present GRAMMAR NOTES

Sentences 3 and 4 use the present simple

Slmple and present tense because they talk about things

continuous that are always or generally true (3) and
8 routines and habits (4). Note the use
of Every Sunday, which tells us this is a
regular routine. 10
« Students work individually to
complete the sentences. Let
students compare answers in pairs
before checking with the class.

Answers
See answers on large Student’s Book

page.

« The aim here is to start by
reviewing the present simple
and considering how the present 9

continuous is formed. . . .
« Organize the students in pairs.

« Elicit how the present simple Ask students to look at the

is formed. Then ask students

30 Unit1
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« Elicit the answers as complete
sentences and ask students to
explain why they chose the simple
or continuous form each time
(see Grammar notes).

Answers
See answers on large Student’s Book

page.

GRAMMAR NOTES

The functions of the present simple or
present continuous form in Exercise 10 are
to discuss:

1 something happening around now, but
not necessarily at this exact moment

2 a habit or routine
3 ahabit or routine
4 ahabit or routine
5 achanging situation

spark Assign students the
grammar activities in the Online
Practice to help them consolidate
their understanding and get
practice of using this language.

Speaking - mylife
11

« Students write the questions
individually. Circulate and check
correct question formation as this
is crucial to the speaking task in
Exercise 12. Let students compare
their questions in pairs before
checking with the class.

Answers
See answers on large Student’s Book

page.

12

« Monitor pairs as they do the
task. Make a note of any errors
in the use or form of the present
continuous as well as examples of
good use in the students’ answers.

« In feedback, ask students to tell
the class some facts about their
partner. Then share your notes
with the class. Praise students for
good use and ask them to work in
pairs to identify and correct any
errors.

Answers
Students’ own answers.

© Cengage Learning, Inc.

Sustainable life

Encourage students to discuss how the
activities they described in Exercise 11
and 12 can help their physical and mental
health. Ask: How does exercise / reading /
going on vacation help people physically
and mentally? What are the health benefits
of learning another language? Which ones
do you do / are you most interested in doing
to help your health and well-being?

spark For additional speaking
practice, use the Communicative
Activities in the Teacher Resources
in Spark.

Unit 1
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AT A GLANCE

+ reading nature and health

+ word focus phrases with feel

« critical thinking giving examples
+ speaking making lives healthier

« Lead-in Books closed. Describe

one of your favorite places to

be but make sure it is a place in
nature, e.g., beach, park, woods,
mountains. Ask: What is your
favorite place to be? Write the
places on the board, especially
the places that are in nature.

« Point to the different places in
nature and ask students what
they have in common. Elicit the
idea that they are all in nature.

« Ask: How do these places make you
feel?

Reading
1

« Students work in pairs to discuss
their ideas. In feedback, elicit a
range of ideas from the class.

Example answers

She’s walking through a forest. There
are trees, an empty path ahead of
her, and sunlight shining through the
branches.

Background information

The photo shows a young woman walking
down a path in the Redwood State Park
located near San Francisco, California,
U.S.A., with early morning light shining
through trees. There are redwood parks
about an hour outside of San Francisco,
and many people enjoy relaxing in the
forest. In fact, there has been a Forest
Bathing Club in San Francisco since 2015.

2

« Read the topics with the class.
Students read the article
individually. Let them compare
answers briefly in pairs before
checking with the class.

« Exam tip This exercise provides
exam practice for IELTS, Reading
Part 4 (Matching information).

32  Unit1 Lifestyle
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Natural medicine

Reading

1 Look at the photo. Where is the woman?
What's around her?

2 Read the article. Match the topics (1-3) with
the paragraphs in the article (A-C).

A 1 how much time we spend outdoors
C__ 2 how doctors use nature as medicine
B 3 research by doctors

3 Read the article again. In pairs, answer the
questions using full sentences.

1 What do most people think about nature?
They think it’s good for you.

2 After the math test, where did one of the groups

go to look at nature?

3 What are some doctors telling patients to do in

Scotland?
4 What does the Japanese word shinrin-yoku
mean?

5 In South Korea, what is the “National Forest Plan"?

Word focus feel

4 Look at the three phrases with feel (1-3) from
paragraph A. Match them with the uses (a-c).

1 How do you feel about ... ? 4
2 ..doyou feel like going ... ? b
3 ..doyou feel better when you ... ? a

a to talk about your emotions or health
b to talk about wanting to do something
¢ to talk about an opinion

5 Complete the questions with these words.
better like that

1 What do you usually feel like
after a day at school or work?

2 Do you feel that
‘Why or why not?

doing

3 After a difficult day, what makes you feel
better in the evening?

6 Work in pairs. Take turns asking and answering the

questions from Exercise 5.

A: What do you usually feel like doing after a day at

school or work?

B: Going for a run in my local park and then eating

dinner. Sometimes I go out and meet friends.

nature is good for us?

Critical thinking giving
examples

7 When writers make a statement in an article,
they often support it with examples. Look at these
sentences. Which sentence has the main idea (M)?
Which sentences give examples (E)?

1 For example, the typical office worker spends
about fifteen minutes outside during the
day. _E

2 Humans are spending much less time
outside. .M

3 And in countries such as the U.S., only 10%
of teenagers spend any time enjoying the fresh
air.

8 Read paragraphs B and C of the article. Find the
main idea in each paragraph and some examples
for each idea. Underline the phrases for giving
examples.

For example, the typical office worker spends about

15 minutes outside during the day.

9 Complete the sentences in your own words. Use
examples from your own life. Then tell your partner.

1 Irelax in my free time in different ways. For
example, ...

2 My hometown has some places with trees and
nature, such as ...

3 There are some beautiful national parks in my
country. A good example is ...

Speaking

10 Imagine your town or city has some money to help
people live healthier lives. What should they spend
it on? Choose the idea below that you think is best,
or think of your own idea.

my life

one hundred new trees in town
anew park with a children’s play area
more bike paths across the town

11 Work in groups of four. Discuss your ideas, and give
reasons and examples. Choose the best idea.

1 think bike paths are a great idea because cycling is
good for your health and for the environment.

12 Present your groups idea to the class. Vote on the
best idea.

Answers
See answers on Student’s Book page.

3
« Read the questions with the

class. Stress the need to use full
sentences. In feedback, elicit
answers from the class.

Answers
1 They think it's good for you.

2 They looked at nature in a
3D-virtual-reality room.

3 They are telling people to go for
walks in their local forest.

4 1t means “forest bathing.”

5 The“National Forest Plan”is a
government program that provides

32 forests with educational courses
for people with physical and mental
health problems.

spark Additional reading texts and
comprehension practice are available
in the Online Practice in Spark. You
can also find supplementary reading
materials and practice in the Teacher
Resources in Spark.

Word focus feel
4

« Students work in pairs to find the
phrases in the article. Ask them to
read the full sentences.
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